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CHAPTER I 
NATURE AND PURPOSE OF THE STUDY 
The purpose of this research study was to determine 
current practices, trends, and problems found in the 
cooperative-training programs in retail selling in the 
public high schools of Texas and Arkansas. 
Analysis of the Problem 
In order to carry out the purpose of this s~tudy the 
following subordinate problems were formulated: 
1. To determine the extent and importance of the 
cooperative-training program in retail selling in 
the high schools of Texas and Arkansas 
2. To determine the practices followed in considering 
students for participation in the cooperative-
training programs 
3. To determine the methods used in presenting the 
subject matter to students enrolled in the 
cooperative-training progrruns 
4. To determine the practices followed in the high 
schools in regard to the types of curricula under 
which the programs operate 
..... : .. 
j _ 
5. To determine the problems that arise in connection 
with the cooperative-training programs in retail 
selling 
6. To determine present trends and their implications 
.for improvement o.f the programs 
7. To determine the phases o.f the cooperative-training 
programs in retail selling which te a cher-
coordinators .feel should be improved 
Scope o.f the Study 
This study is limited to the cooperative-training 
programs in retail selling and there.fore, does not relate 
to general high school courses in salesmanship, or to 
courses in retail selling given in evening or continuation 
schools. 
The only cooperative-training programs in retail 
selling which are included in the study are those programs 
subsidized by .federal aid through the George -Barden Act . 
The study is limited in geographica~ area to the 
public high s chools o.f Texas and Arkansas . 
Definitions o.f Terms 
Several terms having specia~ co1~otations in the are a 
o.f distributive education are used in this study. The 
definitions given are those written by leaders in the 
2 
field. 
As taken from the Vocational Educational Bulletin No. 11 
the definition of the term distributive occupations is 
quoted: 
Distributive occupations are those followed by -
workers directly engaged in merchandising activities, 
or in direct contact with buyers and sellers when--
a. Distributing to consumers, retailers, jobbers, 
wholesalers, and others the products of farm 
and industry. 
b. Managing, operating or conducting a commercial 
service or personal service, business, or 
selling the services of such a business. 
The meaning of the term cooperative part-time student 
is explained by Kenneth B. Haas2 as follows: 
A co~erative partitime student is a person 
enrol'Ied a pubiic sc :1~wliere organized tech-
nical and related vocational instruction is given 
in conjunction with organized practical experience 
in a distributive business, at a wage comparable 
with regular employees, for the purposes of ac-
quiring knowledge and skill in a particular oc-
cupation, under an arrangement whereby the 
trainee's time is divided between school and work. 
lvocational Educational Bulletin No. 1. "Statement -of 
Policies f'or the Adiriiriistrationof' Voca:E'ional ~Education," 
Office of Education, Washington, February, 1937, P• 6. 
2Haas, Kenneth B., "Cooperative Part-Time Retail 
Training Programs," Vocational Division Bulletin 205, United 
States Department of -the Interior, Office of' Educax!on, 
Washington, 1939, p•' 6. 
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Since the word cooperative is ably interpreted by Glenn 
Oscar Emick3 as it is used in this study, his interpretation 
is presented: 
In the use or the word cooperative, emphasis 
is placed not only on the kind of trairiing given, 
but also on the relation between school and in-
dustry and on the method or bringing them together. 
Justirication or the Problem 
The need for training distributive workers is evidenced 
by the proportion of gainfully employed people in the 
distributive occupations, the number of people who enter 
these occupations each year, the turnover of distributive 
workers, and the large number of failures among the small 
retailers each year. 
All professional journals, studies, and educational 
literature reveal the need for distributive education and 
as a result, much more emphasis is being placed in this 
type of education throughout the country. 
The present study will attempt to reveal present 
trends, practice~, and procedures found in the cooperative-
training programs in retail selling in the high schools of 
Texas and Arkansas. 
3Emick, Glenn Oscar, "Cooperative Training in Retail 
Selling in the Public- Secondary Schools," Vocational 
Education Bulletin 186 1 Uriited States Department of the 
Interior, Office of~uca tion, Washington, 1936, P• 3 ~ · 
4 
The data obtained from this study should be of value 
to all administrators and teacher-coordinators who are 
planning cooperative-training programs for their communities. 
The study should enable the reader to visualize the merits 
and limitations of the cooperative-training progra~ms in 
retail selling in the high schools of Texas and Arkansas. 
Chapter II includes a review of related literature in 
the · distributive education field. 
CHAPTER II 
REVIE .J OP RELArrED LITERNI UHE 
The review of related literature has been divided into 
four categories for the purpose of simp lification: 
1. A brief history of distributive education 
2. The George-Deen Ac t 
3. The George-Barden Act 
4 . The need for training distributive workers 
Brief History of Distributive Education 
The first movement tovmrd the first retail-training 
programs took place in the city of Boston in 1905 when the 
Vi omen t s Educational and Industrial Union sought to , aid 
working g irls and women to advance themselves educationally, 
industrially, or socially. The aim of t h is organization 
wa s to assist working women to find new emplo~nent oppor-
tm~ities and to help t h em to secure training for their 
chosen line of work. 
Lucinda Wyman Prince, a member of the executive 
committee of the Union at that time, became so int e rested 
in the problems of the saleswomen that she devoted herself 
entirely to their cause. Through untiring efforts, she was 
able to star t classe s in retail s e lling s p onsore d by the 
Women's Edu c ational and D1.dustrial Union. 
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The success of the program conducted by Lucinda Prince 
can best be illustrated by noting Nichol ' s statement 
concerning the outcomes of the training: 
11VJhen Lucinda w. Prince, a lay educator 
of note, persuaded Boston merchants to send 
her a few selected 'clerks•--that is what 
they were called then--to train for better 
service to store and custop1ers alike, she 
started, but did not mature, an educational 
movement to Vil'hich she gave the ;remainder of 
her life. That was just after the turn of 
the century. In due time her 'clerks' went 
back to their jobs as •salesmen' and, much 
to their employers' surprise, sold enough 
more merchandise to justify raises ranging 
fi•om fifty cents to fourteen dollars a week. 
That these merchants v1ho pioneered this 
ne"VY field soon came to believe in the 
possibilities of raising 'clerks' to the 
status of •salesmen' is attested . to by the 
fact that they induced the National Retail 
Dry Goods Association to sponsor t his nevY 
prograrn by employing Tl1i~s. Prince as 
educational director and thus freeing her 
time for work in t his fi e ld.n 
Kenne th B. Haas2 made t h is comment in regard to t he 
work of Lucinda Prince: 
Ifr s. Prince was responsible for t he 
origination and early promotion of 
cooperative education for retail store 
clerks on both t he secondary and college 
level. Until her death in 1937, she vms 
the director of the school which bears her 
name. This school has been for many years 
a graduate department of SLmmons College. 
lrifichols, Frederick G., 11 The Backgrolli"ld of Distributive 
Education, 11 The National Business Education Q,uarterly, 
(Spring, l94~p. 9. 
2Haas, Kenl"l.eth B., "Coop era ti ve Part-Time Retail 
Training Programs, "Vocational Division Bulletin 205, United 
States Department of the Interior, Office of Education, 1939, 
P• 4. 
The George-Deen Act 
The George-Deen Act was pas sed by the 74th Congress on 
June 8, 1936, and became a law on July 7, 1937. This act 
provided funds for the further development of vocational 
education. The basic provisions contained in this act are 
the following:· 
1. Provides a specific grant or allotment to the 
States of ~~1,254,000 annualiy for distributive 
education. 
2 . Federal allotments under the act are to be 
matched by the States on a 50 per cent basis 
until June 30, 1942. 
3. The matching percentage will increase 10 per 
cent each year until the beginning of the 
fiscal year, July 1, 1947, vrl~en the States 
will be required to match Federal ftm.ds 
dollar for dollar. 
4. The act is primarily for workers legally 
employed in distributive occupations. 
5. The training must ·be subject to public 
supervision and must be lower than college 
grade. 
6. ~1e training is limited to part-time and 
evening schools.3 
The George-Barden Act 
On August 1, 1946, the George-Barden Act was passed by 
the 79th Congress. ~~is Act replaced the George -Deen Act 
of 1936 and is concerned with federal funds for distributive 
education. 
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Section 3 o~ the George-Barden Act contains the 
~ollowing provisions: 
( ••• } $2,500,000 ~or vocational education 
in distributive occupations, to be apportioned 
~or expenditure in the several States and terri-
tories in the proportion that their total pop-
ulation bears to the total population o~ the 
States and Territories, according to the last 
preceding United States census. 
The fttnds appro~riated under authority o~ 
paragraphs (1} to (4) 1 inclusive, of subsection (a) o~ this section may be used for assisting 
the several States and Territories ~or the 
purposes therein specified in the maintenance o~ 
adequate programs of administration, supervision, 
and teacher-training, ~or salaries and necessary 
travel expenses of vocational counselors, 
supervisors and teachers, teacher-trainers, 
directors of vocational education and vocational 
guidance, for securing necessary educational 
inforraation and data as a basis for the proper 
development of programs o~ vocational education 
and vocational guidance; for training and work-
experience training programs ~or out-o~-schoo1 
youths; for training programs for apprentices; 
~or purchase or rent of equipment and supplies 
for vocational instruction; provided that all 
expenditures for the purposes as set forth in 
this section shall be made in accordance with 
the State plan for vocational education.4 
Federal encouragement of retail-selling classes has 
offered positive aid toward the establishment of dis-
tributive education programs. · Until f\tnds were provided 
for organizing such classes, the program did not develop. 
Adequate teaching personnel is now becoming a reality, 
public-school authorities have displayed enthusiasm 
for such training, and adequate personnel is now avail-
4George-Barden Act, Public Law No.· 586 1 79th Congress. 
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able to successfully initiate and administer the program. 
The Need for Training Distributive Workers 
There is a great need of training for distributive 
workers. This fact is made clear when one considers the 
overwhelming economic waste caused by the enormous labor 
turnover in our retail establishments. This waste will be 
eliminated only tr~ough the working out of plans which will 
tend to keep distr~butive workers in distributive occupations. 
One of every eight gainfully employed workers is engaged 
in a distributive occupation which includes approximately 12! 
per cent of the working population of the United States. 
Kenneth B. Haas5 furnishes the following information: 
It is estimated that 150,000 youths eighteen 
to nineteen years of age find their first employ-
ment in distributive occupations each year. An 
additional 130,000 persons between the ages of 
twenty and twenty-four enter the distributive 
field each year, many of them from other occupations. 
Relatively few of those entering the distributive 
occupations have had any effec·tive vocational 
training for their employment. Largely because 
of the lack of training on the part of the employ-
ees the rate of labor turnover in retail stores 
is extremely high, probably 25 per cent or more 
annually. Much of the labor turnover and many 
of the business failures can be traced directly 
to incompetency of personnel, due to the lack of 
adequate training. There is no doubt that adequate 
and appropriate training for owners, managers, 
executives, and store Vlorkers would result in more 
economical and efficient merchandising methods, 
a reduction in labor turn-over, and a consequent 
reduction in the costs of operation. 
:10 
Over ~ive million people are employed in the retail 
distribution rield, and this type or work is becoming more 
specialized and technical as time goes on. The consumer, on 
the other hand, is demanding with justirication much better 
merchandising service. Instructional programs must be set 
up in order to fit the employer and employee for the job he 
has to do. Kenneth B. Haas6 goes on to say the following 
about instructional programs in the retail-selling field: 
From the point o~ view of size, history, and 
present trends, retailing is an important rield of 
business. The future of retailing is difficult to 
predict, but it is known that trade has continued 
to iECrease in the past twenty years and this in-
crease will likely continue. There is little 
doubt that the number of both small and large 
stores will increase from time to time. ~Lis will 
result in a constantly increasing and persistent 
demand ror well-educated and well-trained store 
workers. 
Many educators feel that education at public expense 
can be justified only in ter.ms or the contribution it makes 
to the general welfare of society. One or the most im-
portant objectives of distributive education is to help 
distributive workers give better service and, in turn, promote 
the general welfare of both the producer and consumer. In 
order to bring about better service and become more 
intelligent in the total processes of production, exchange, 
and consumers of goods, the efficiency of distributors 
should be of the highest standard. 
6naas, ££• £!1., p. 12. 
ti. 
According to Kenneth B. Haas7 the aims and ob.jectives 
of education for distributive occupations maintained at 
public expense are, in brief, as follows: 
1. To raise the educational level and occupational 
efficiency of distributive workers through 
planned vocational training of both beginning 
and veteran salespeople. 
2. To enable distributive workers, particularly 
salespeople, to satisfy the needs of consumers 
intelligently, efficiently, and agreeably 
through their knowledge of merchandise and 
the needs and wants of customers. 
3. To offer training in modern business methods 
so that the efficiency of operation of dis-
tributive businesses may be increased and 
costs reduced. This will result · in an 
increased profit to distributors, increased 
savings to consumers, and in a greater 
stabilization of the distributive system. 
If the objectives of distributive education are to be 
achieved, training must necessarily begin on the secondary 
school level. The part-time cooperative-training plan 
under which those enrolled spend part of their time in the 
classroom and the rest of the time on the job is the most 
effective tTpe that can be given on this level. No process 
can be too costly when educational values are involved, and 
the educational values contained in the cooperative-training 
program are so significant that they deserve adequate con-
sideration. 
7Haas, ££• £!i., P• 14. 
The aims of di stributive education as listed by Glenn 
Oscar Emick are nine in number. The aims stated below by 
Emick were compiled by 56 teachers and coordinators: 
1. To prepare students to enter the profession of 
retailing; 
2. To give students insights into scientific laws 
and methods of retailing; 
3. To help the student find out for what field he 
is best fitted and acquaint him with this field; 
4. To prepare students to meet and work with people 
successfully; 
5. To develop in students an understanding of bus-
iness ethics; 
6. To give such training as will bring promotion 
to the student in this field; 
7. To impress upon the student the social impor-
tance of work in this field; 
s. To develop the personality and character of the 
student; 
,..., 
9. To prepare the students to be better buyers. 0 
A study of the aims of cooperative training in retail 
selling as reported by Emick shows a strong relationship 
with numbers four and seven of the Cardinal Principles of 
Secondary Education which are concerned with vocational 
exploration, vocational training, and ethical character. 
This .fact indicates similarity of aDms and purposes between 
secondary education and cooperative training in retail 
selling. 
8Emick, Glenn Oscar, ncooperative Training in Retail 
Selling in the Public -Secondary Schools,n Vocational 
Education Bulletin ~' United States Depar£ment of the 
Interior, Office of Education, Washington, D.C., 1939, p. 27.-
1.3 
Staff members of ·the Business Education Service of the 
Office of Education have investigated and analyzed :many 
cooperative-training progrruns throughout the United States. 
These investigations revealed that a large proportion of 
the trainees remain in store work after completing the 
cow. ... se and advance to responsible positions. The fact that 
only a few of those who had taken the training changed to 
other vocations was taken as an indication of the ho lding 
power and attractiveness of t his type of work. 
The vresent study was made to present a realistic 
view of c1.1rrent trends, practices, and problems found in 
the cooperative-training programs in retail selling in the 
high schools of Texas and Arkansas. 
14 l 
CHAPTER III 
PROCEDURES 
The following procedures were used: 
1. Lit~rature, consisting of articles, pamphlets, 
bulletins, and research studies relating to the 
fields of sales and cooperative training was 
investigated to obtain a backgro~~d for the study. 
2. ~~e names of the State Supervisors of Distributive 
Education were obtained for the purpose of locating 
the cooperative training programs in retail selling 
in the high schools of Texas and Arkansas. 
3. The State Supervisors of Distr~butive Education in 
Texas and Arkansas were contacted. They reported 
the names of teacher-coordinators and the names of 
the high schools in which the cooperative-training 
programs in retail selling were located. 
4. A check list was constructed to contribute data on 
the cooperative-training programs in retail selling. 
The check list was developed to discover the 
following information: 
a. The time the programs were initiated and their 
present enrollment 
b. The plan of administering the progr~~s and 
the reasons for changes in the plan if any 
had been made 
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c. The hours of school and work under the programs 
d. The factors which determine the eligibility of 
students for participation in the programs 
e. The individual responsible for admitting 
students into the cooperative-training program 
f. The bases for selecting the cooperating stores 
g. The types of curriculum offered and the methods 
of presenting the subject matter of the programs 
h. The methods used to evaluate the store work of 
students 
i. The outstanding deficiencies found in the 
students who elected to take the cooperative-
training program 
j. The factors which influence the selection of 
teaching materials 
k.' ~~e deficiencies hindering the success of 
cooperative-training programs in retail selling 
1. The opinions of the teacher-coordinators as to 
the phases of the cooperative-training programs 
in retail selling which needed improvement 
5. The check list and letter of transmittal were sent 
to 152 teacher-coordinators of cooperative-training 
programs in retail selling in the high schools of 
Texas and Arkansas. 
6. A follow-up letter with another copy of the check 
list was sent to 58 teacher-coordinators who 
1J) 
failed to respond to the first check list sent. 
The total responses received were 108 or 71 per 
cent. 
7. The responses of the teacher-coordinators to the 
check list were tabulated. 
8. The data were set up into tables and analyzed. 
9. A summary and conclusions were formulated based 
upon the findings of the study. 
Procedures Followed in Locating 
the Cooperative-Training Programs - in Retail Selling 
Through the letters sent to the State Supervisors of 
Distributive Education~ names of the teacher-coordinators, 
schools, and cities connected with the programs were 
obtained. These letters revealed that 152 high schools 
in Texas and Arkansas carried on the cooperative-training 
programs in retail selling. For a listing of the 
schools, cities, and states in which the programs are 
carried on in Texas and Arkansas, see Appendix E. 
Texas had 122 programs of distributive .education in 
its high schools and Arkansas had 30 programs, making a 
total of 152 programs in the two states. 
A Brief Description of the Check List 
The check list was made up of three sections: one 
1.7 
section dealt with the organizational aspects or the 
programs; the second section dealt with the content or 
the prograns; and the third section dealt vdth the 
methods or evaluation, supervision, and cooperation found 
in the cooperative-training programs in retail selling. 
Although the checlr list consisted or six pages, the 
majority of items could be answered by a check mark or by 
a very brief statement. 
The check list (Appendix C) plus a letter of trans-
mittal (Appendix B) was sent to the teacher-coordinators 
in the 152 high schools of Texas and Arkansas which 
carried on the cooperative-training programs in retail 
selling. 
Percentage of Check Lists Returned 
During a period of one month after the check lists 
and letters of .transmittal had been sent to the 152 
public high schools ln Texas and Arkansas, 94 replies 
were received. These replies constituted 61 per cent 
of the total number of schools surveyed. 
A follow-up letter, (Appendix E), accompanied by 
another copy of the check list was sent to the 58 
teacher-coordinators who failed to respond to the first 
check list. Fourteen replies were received from the 
teacher-coordinators contacted through the follow-up 
letter and check list. Thus, 71 per cent or all the 
teacher-coordinators contacted replied. Responses were 
received from Texas and Arkansas. The material included 
in the study was obtained from the cooperative-training 
programs in retail selling in both states•· 
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CHAPTER IV 
RESULTS OF THE SURVEY 
The data used in this study are based upon the 
responses of 108, or 71 per cent, of the teacher-
coordinators of cooperative-training programs in retail 
selling in the high schools of Texas and Arkansas. 
Organizational Aspects of the Cooperative-Training Programs 
Table I shows the number of secondary schools offering 
cooperative-training programs in retail selling according 
to the population of the cities in which the programs were 
located. The table also shows the year the vari·ous 
programs were initiated. 
As indicated in Table I, the largest number of 
programs (thirty-seven) was located in cities with a 
population between 5,001 to 20,000. The large cities were 
the first to initiate the cooperative-training programs in 
retail selling. ~1irteen programs which were located in the 
smaller cities and tovv.ns of a population under 5 1 000 were 
all started in 1946 or later. 
Table I indicates tha t the cooperative-training 
program in retail selling which has been in operation for 
the longest period of tu1e of any program included in the 
study was .located in a city of a population of from 100,001 
to 250 1 000 and was started in 1928. The fact tha t the 
~arge cities were among the first to initiate t h e programs 
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5,000 or 
!Year Under 
tl928 0 
1930 0 
1933 0 
1937 0 
1938 0 
1939 0 
1941 0 
1942 0 
1943 0 
1944 0 
1945 0 
... 
1946 1 
1947 1 
1948 2 
1949 1 
1950 8 
TABI£ I 
l ifUMBER OF SECONTIARY SCHOOIS OFFERI NG 11:HE 
COOPERATIVE- TPAINING PROGRAM IN RETAIL 
SELLI NG ACCORDING TO POPULATION AND 
THE YEARS THE PROGRAMS 'WERE ESTABLISHED 
5,001 to 20,001 to 50,001 to 100,001 to 
20,000 50,000 100,000 250,000 
0 0 0 1 
0 1 0 0 
0 1 0 0 
2 1 0 0 
0 0 1 1 
1 2 0 0 
0 0 1 0 
1 0 0 1 
0 0 1 2 
0 0 0 1 
0 2 0 0 
3 0 0 1 
·-. 
6 14 2 1 
1 3 3 1 
7 0 2 0 
- -
16 3 1 1 
• 
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Over 
250_,000 TOT AI 
0 1 
0 1 
0 1 
0 3 
0 2 
1 4 
0 1 
1 3 
2 5 
2 3 
0 2 
0 5 
0 24 
1 11 
2 12 
1 30 
may be due to the fact that the demand for trained store 
workel"'S was greater in larger cities than in the stnaller 
cities. For the period 1928 through 1938 only eigh.t of the 
programs included in the study were in existence. Seventy 
of the programs included in the study were initiated during 
the ten-year period :from 1939 through 1949. Thirty of the 
programs included in the study were started in 1950. These 
figures showed that the number of cooperative-training 
programs in retail selling in Texas and Arkansas has in-
creased steadily since 1928 and is still increasing rapidly. 
Table II indicates the number of cooperative-training 
programs in retail selling arranged according to population 
and student enrollment. As sho~v.n in Table II, 2,892 
children are included in the 108 cooperative-training 
programs in retail selling in Texas and Arkansas. Nine 
schools had 24 students enrolled in their cooperative-
training programs, while eight schools had 20 students 
enrolled in their program. Table II also shows that 
classes ranged from nine students to 81 students. 
Table III indicates the number of boys and girls 
enrolled in the cooperative-training program in retail 
selling. The number of boys who elected to participate in 
the training far exceeded the number of girls. Fifteen 
hundred and fourteen boys participated in the programs 
while only 1378 girls elected the cooperative type of 
trainiv~. The relatively small number of girls included 
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Student 
IE:nro1lment 
81 
54 
52 
50 
47 
46 
43 
42 
41 
40 
39 
38 
37 
-
36 
35 
34 --
33 
32 
31 
~-~0 
TABLE II 
NmTBER OF PROGRAMS I N TEXAS AND ARY.ANSAS 
ARRANGED ACCORDING TO POPt~TION A}ID 
STUDENT El'JROLLr,ffiNT 
5,000 or 5,001 to 20,001 to 50,001 to 100,001 to 
Under 20,000 50,000 100.,000 250,000 
0 0 0 1 0 
0 0 0 0 1 
0 1 0 0 0 
0 0 0 0 1 
0 0 0 0 1 
0 0 0 0 2 
0 0 0 1 0 
0 0 0 0 0 
0 1 0 0 0 
0 0 0 
- 1 0 
0 0 0 1 0 
0 0 0 0 0 
0 1 1 0 0 
0 l 3 0 0 
0 0 0 0 0 
0 0 0 1 1 
----
0 1 1 0 0 
0 0 3 0 0 
0 1 0 1 1 
0 3 2 0 0 
Over 
250,00C TOTAI 
0 1 
0 1 
0 1 
0 1 
0 1 
0 2 
0 1 
1 1 
0 1 
1 2 
0 1 
.. 
1 1 
1 3 
0 4 
1 1 
l 3 
1 3 
0 3 
0 3 
0 5 
-TABLE II (CONT.) 
NUMBER OP PROGRAMS IN TEXAS AND ARKANSAS 
ARRANGJ.!.D ACCORDING TO POPULATION AND 
STUDENT ENROLLME1JT 
-
Studen t 5 1 000 or 5,001 to 20,001 to 50 1 001 to 100,001 to ~Enrollment Under 20~000 50,000 100~000 250~000 
29 0 1 1 0 1 
28 0 0 1 0 0 
27 0 2 0 0 0 
26 0 3 0 1 0 
25 0 0 0 0 0 
- "·I--
24 1 5 3 0 0 
23 0 3 3 . 0 0 
22 0 3 3 0 0 
21 1 0 2 1 0 
20 3 2 3 0 0 
19 1 1 0 0 0 
18 2 1 0 1 0 
17 0 2 1 0 0 
16 3 1 0 1 1 
15 0 2 0 1 0 
14 1 0 1 0 0 
10 1 2 0 0 0 
9 0 1 0 0 0 
24 
Over 
250,000 TOT AI 
0 3 
0 1 
1 3 
0 4 
1 1 
0 9 
0 4 
0 6 
1 5 
0 8 
0 2 
0 4 
0 3 
0 6 
0 3 
1 3 
0 3 
0 1 
:Number of 
Programs 
2 
1 
2 
3 
2 
2 
l 
3 
2 
5 
1 
9 
8 
2 
5 
8 
3 
14 
. -
6 
-· 
6 . 
TABLE III 
THE NUMBER OF BOYS AND GIRLS ENROLLED IN 
THE COOPERATIVE-TRAINI NG PROGRAM IN 
RETAIL SELLING I N TEXAS AND ARY~NSAS 
Number of Total Number Number of Number of 
Girls of Girls Programs Boys 
·---
30 60 1 51 
29 29 1 32 
25 50 1 30 
24 72 1 27 
23 46 1 25 
22 44 3 23 
21 21 7 22 
20 60 3 21 
19 38 6 20 
18 90 1 19 
17 17 3 18 
16 144 5 17 
15 120 4 16 
14 28 8 15 
--
13 65 6 14 
12 96 5 13 
11 33 10 12 
10 140 9 11 
9 54 3 10 
8 
' 
48 6 9 
25 
Total Nu.rn.ber 
of Boys 
51 
32 
30 
27 
25 
-
69 
154 
63 
120 
19 
54 
85 
64 
120 
84 
65 
120 
99 :. 
30 
54 
TABLE III (CONT. ) 
THE NUMBER OF BOYS AND GIRLS ENROLLED I N 
THE COOPERATIVE-TRAINI NG PROGRAM IN 
RETAIL SELLING IN TEXAS AND ARY~NSAS 
Number of' Number of Total Number Number of Number of Total Number 
Programs Girls of Girls Programs Boys of' Boys · 
9 7 63 4 8 32 
-
4 6 24 . 9 7 63 
4 5 20 3 6 18 
2 4 8 6 5 30 
1 3 3 1 4 4 
2 2 4 1 2 2 
1 1 1 
in the programs may have been due to the limited demand for 
girls in initial retail occupations in the Texas and 
Arkansas area. 
Table IV indicates the length of' the 108 programs 
included in the study. 
In 101, or 93.52 per cent, of the programs the train-
ing was completed in two years. Only one of the programs 
extended the training over a one-year period. In six 
schools students were allowed to participate in the 
cooperative-training program in retail selling for either 
one or two years. A coordinator, in whose school the 
training was carried on for either one or two years, stated 
that students received credit for one year only. The 
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TABLE IV 
LENGTH OF Tiill COOPERATIV£ HETAIL- SEL.L.Il'W PRO GRAMS 
Length Number Per Cent 
One - Year Study 1 . 93 
Two-Year Study 101 93.52 
Cho ice of One or 
Two-Year St udy 6 5 .55 
Total 108 100.00 
length of the program had never been changed in 105 of the 
schools . Tnree schools changed the length of the progrmas 
from one year to two years. 
The most important reason stated for changing the 
length of t h e progra~s f rom one year to two years was t hat 
a longer period of study was thought to make :possible a 
more thorough training in retailing principles before 
students did the work-experience phase of the programs. 
One hundred and five of the programs used the non-
alternating or short-unit form of program. Under the non-
alt ernating or short-unit form of program, students attended 
school each morning and work ed in t he stores every afternoon. 
In 105 of t he programs included in the study, no change ha d 
be en made in the fo rm of the progr ams. 
One of the programs used t he alternating f orm of 
prosram. Under the alternating form of progra.111 the students 
spent a full week in a store working a full day . At the en d 
of t he work week the students returned to school and study 
t h e full day at school for one week. 
One hundred five teacher-coordinators indicated that 
the non-alternating form of program met t he needs of 
businessmen more successfully than the alternating f orm. 
Hours Spent in School and Work Under the Progr ams 
Table V reveals the hours students spent in school each 
week under the programs. In 28 of the 108 schools studied, 
students spent 15 hours each week in t h e classroom. Twenty-
one teacher-coordinators reported that students spent five 
hours in t he classroom. Fourteen teacher-coordinators 
reported that students s pent 18 hours in the schoolroom. 
~ne number of hours spent in the classrooms, as reported, 
varied from five to 27 hours, with the largest number of 
students spending 15 hot~s each week at school. Teacher-
coordinators stated t hat the hours s pent in t he classroom 
depended upon the work schedul e of the students to some 
extent. 
Tabl e VI r evea ls t he number of h ours each week students 
in t he progr ams s pent a t work • • As indica ted in Table VI, 
studen ts spent 20 hours a week at work in 24 schools, while 
in 19 schools students worked 33 hours a week. In eighteen 
schools, students worked 25 hours a week, while in 13 
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TABLE V 
HOURS STUDENTS SF'ENT IN SCHOOL 
Ul'IDER THE COOPERATIVE-TRAINI NG PROGRAMS 
Number of Hours Number of 
Per Week Schools Per Cent 
Five Hours 21 19.44 
Eight Hours 4 3.7 
Ten Hours 7 6.48 
Twelve Hours 1 .93 
Thirteen Hours 1 .93 
Fifteen Hours 28 25.93 
Sixteen Hours 4 3.7 
Seventeen Hours 3 2.78 
Eighteen Hours 14 12.96 
Nineteen Hours 6 5 . 55 
Tvventy Hours 9 8.33 
Twenty-One Hours 1 .93 
Tvventy-Three Hours 1 .93 
Twenty-Four Hours 3 2.78 
Twenty-Seven Hours 2 1.85 
No Reply 3 2.78 
Total 108 100.00 
schools students worked 28 hours a week. The number of 
hours spent at work, as reported by the teacher-coordinators, 
varied from 15 to 35 hours. The largest number of teacher-
coordinators reported that students worked from 20 to 33 
hours per week. 
The number of hours many students spent at work 
included a full eight-hour day on Saturday. Many of the 
teacher-coordina tors commented that working hours for 
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TABLE VI 
HOURS STUDENTS SPENT AT WORK 
UNDER THE COOPERATIVE-TRAHHNG PROGRAMS 
Nmnber of Hours Number of 
Per Week Schools Per Cent 
Fifteen Hours 6 5.55 
Eighteen Hours 3 2 .78 
Twenty Hours 24 22.22 
Twenty- Five Hours 18 16.66 
Twenty- Eight Hours 13 12.00 
Twenty-Nine Hours 4 3 .7 
Thirty-One Hours 8 7 . 4 
Th irty-Three Hours 19 17.68 
Thirty-Four Hours 2 1.85 
Thlrty-Five Hours 5 4.61 
No Reply 6 5 .55 
Total 108 100.00 
students , even wi tb.ln the same program, varied since v1orking 
hours vre re arranged wi th indi vid1..1_a1 sto:!."es to fi t t heir 
ne eds . Some of the te achers stated that the student ' s 
·well-being was o.lways considered f irst in arranging hours 
of work with individual stores . 
Table VII is closely rela ted to Tables V and VI in 
t hat Table VII shows the total number of hours each week 
that students spent in school and at work. 
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TABLE VII 
TOTAL lnr.MBER OF HOURS 
STUDENTS SPENT IN SCHOOL AND AT WORK 
UNDER THE COOPERATIVE-TRAINING PROGRAMS 
Number of Hours Number of 
Per Week Schools Per Cent 
Twenty-Five Hours 8 7.4 
Thirty Hours 15 13.89 
Thirty-Three Hours 19 17.68 
Thirty-Nine Hours 13 12.00 
Forty-One Hours 13 12.00 
Forty-Seven Hours 15 13.89 
Fi.fty Hours 15 13.89 
Fifty-Six Hours 4 3.7 
No Reply 6 5.55 
Total 108 1oo.oo 
As shovv.n in Table VII, teacher-coordinators reported 
that hours at work and at school ranged from 25 to 56 
hours per week. The teacher-coordinators reported that 
students worked and attended school on a average of 30 
to 50 hours per week. The total nun1ber of hours students 
participated in the programs may appear to be very high, 
but the teacher-coordinators indicated that students derive 
more from longer periods of work experience. 
Factors V~~ich Influenced Student Enrollment 
Table VIII indicates the reasons for limiting student 
enrollment in the cooperative-training programs in retail 
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selling. The table shows the rank given to each of the 
reasons according to frequency of mention. 
Fifty-three teacher-coordinators stated that the number 
of students allowed to enroll in the cooperative-training 
programs was limited by the number of work positions 
available. Forty-two teachers pointed out that the high 
standards of selection set by the school limited enrollment 
in the programs. The high standards of selection set by 
the cooperating merchants was the reason which ranked third 
in importance as a l~miting factor and was indicated by 39 
teacher-coordinators. Twenty-three teacher-coordinators 
commented that limited school facilities made it necessary 
to limit the number of students allowed to enroll in the 
programs. Coordination difficulties made it necessary to 
limit enrollment according to 17 teachers. 
The average number of reasons given which limited the 
number of students allowed to enroll in the programs was 
three. In some schools~ only one reason was considered in 
l~miting enrollment while in other schools five reasons 
were considered in limiting enrollment. Only 20 of the 
schools contacted do not limit the number of students 
allowed to enroll in the cooperative-training progrruns in 
l"etail selling. 
Table IX reveals the criteria schools used to limit 
the students. Personality of students was reported by 91 . 
teacher-coordinators as a major factor for determining the 
32 
TABLE VIII 
REASONS FOR LI:MITING ENROLLEES 
IN Tiill COOPERATIVE-TRAINING PROGRAMS HI RETAIL SEILING 
Rank Reasons 
Nmaber of Work Positions 
1 Available 
High Standards of Selection 
2 Set by the School 
High Standards of Selection 
Set by the Cooperating 
3 Merchants 
4 Limited School Facilities 
5 Coordination Difficulties 
20 Schools Checking None of Above 
Schools Checking One or More of 
Above 
Total Schools Reporting 
88 
'1'<5E3 
Note: Range of Reasons Used in 
Schools Reporting 
Average Number of Reasons 
Indicated 
Frequency 
Mention 
1 - 5 
3 
53 
42 
39 
23 
17 
eligibility of students for participation in the 
cooperative-training programs. ll~us, personality of 
of 
students ranked first in importance according to frequency. 
Other important factors considered included attendance 
records, pupil request, and the chronological age . 
Teacher-coordinators stated that the personality of 
the student and his attendance record was necessary for 
consideration because merchants demand students who have 
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TABLE IX 
FACTORS ·wHICH DETERMINE THE 
ELIGIBILITY OFSTUDENTS FOR PARTICIPATING 
IN THE PROGRAMS 1 LISTED IH ORDER . OF FREQTJENCY 
Personality of Student 
Attendance Records 
Pupil Request 
Chronological Age 
Students' Appearance 
Health Records 
General Scholastic Averages 
Kuder Test Score 
Size of Student 
Intelligence Quotient 
Minimum of 70 (lifot Named) 
Pupil Need 
Grades of Related 
Business Subjects 
Selection by Teachers 
Cooperation of Student 
Selection by a Merchant 
Schools Checking One or More 
of Above 
Note: Range of Factors Used 
in Schools Reporting 
Average Number of 
Factors Indicated 
108 
91 
90 
87 
86 
84 
82 
81 
43 
42 
22 
20 
13 
11 
6 
1 
1 - 9 
5 
the personality for selling and who have dependability 
traits. Teachers stated that fourteen years was the 
minimum age considered for student participation in the 
programs. Other factors which schools reported as being 
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important included student's appearance, health records~ 
and general scholastic averages. No single prognostic test 
had widespread usage, although the Kuder test was used by 
43 of the schools included in the study. 
Teacher-coordinators were asked to list othe~ factors 
used in considering students for participation in the 
progr~as which were not included in the check list. The 
factors teachers listed were pupil need, grades of related 
business subjects, cooperation of the student, and 
selection by t he teacher. Teacher-coordinators cornr.c.ented 
t hat student desire and intel"est in a particular selling 
field played a large part in the adjustment of the student 
to his work. Several teacher-coordinators stated most 
emphatically that the intelligent quotient should not be 
used in the selection and accepting of students in a 
retail-selling program. 
As l"evealed in Table IX, many different factors were 
used in the Texas and Arkansas cooperative-training 
programs in retail selling to select students for the 
training. Each school appeared to use its own set of 
standards in considering students for the programs. A 
number of teacher-coordinators pointed out that the 
cooperative-training programs in retail selling in the 
schools of Texas and Arkansas varied as to their purposes. 
Some schools trained only for department store work and 
specialty shop work, while other schools trained for what-
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ever positions were open in the retail stores located in 
t he area. Many boys participated in the retail-selling 
programs in order to obtain the training ror the many rood 
market positions available. T'.ne training program 
established by each school was determined by the tj~e of 
employees the school expected to place. 
The teacher-coordinators pointed out that schools set 
up stru~dards to be followed in considering students for 
their programs which will aid them to attain their 
ptu~poses. In addition to the individual standards that 
schools set up, teacher-coordinators revealed that certain 
general standards may be expected of all students such as 
a good personality, good attendance records, good health 
records, personal cleanliness, good school averages, 
interest in store work, a minimum age of fo~~teen years, 
and be of average size. 
Table IX further shows that some schools used only one 
factor to consider students for participation in their 
programs, while other schools based their selection of 
students on nine factors. The average n~~ber of factors 
used by the schools in considering students for the programs 
was rive. 
Table X indicates the title of the person who is 
responsible for admitting students into the cooperative-
training progrruns in Texas and Arkansas. 
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TABLE X 
INDIVIDUAlS HESPONSIBLE FOH ADF:IITTING STUDENTS 
I HTO THE COOPEHATIVE-TRP. I NI NG PROGHAriTS 
Nmnber of' 
Individuals Schools Per Cent 
Coordinator 63 58.34 
Coordinator and Principal 18 16.66 
Coordinator and Guidance 
Director 15 13.89 
Committee of' Teachers and 
Coordinator 4 3.70 
Coordinator, Principal, 
and Teachers 4 3.70 
Coordinator, Principal, 
and Guidance Director 3 2.78 
Coordinator and Vocational 
Dil"ector 1 0"" .... .::> 
Total 108 100.00 
As indicated in Table X, in 63 schools the individuals 
responsible for admitting students into their cooperative-
training programs were the coordinators alone. In 18 
schools, the coordinator and principal admitted students 
into t he cooperative-training progrmns, while in 15 schools 
the coordinator and the guida1~e director ac1mitted the 
students. As reported, the coordinator was included in 
every group concerned with the admittance of' students into 
every cooperative-training program in Texas and Ar kansas. 
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Bases for Selecting Cooperating Stores 
Table XI lists the bases used by teacher-coordinators 
in selecting cooperating stores. The bases are listed 
a ccording to frequency of mention and ranked according to 
frequency . 
One hundred and three teacher-coordinators indicated 
that the possibility of obtaining full cooperation from the 
store was considered in selecting a cooperating store. 
This basis was given the highest frequency rank. Working 
conditions in the store was considered an import~~t basis 
for store selection in 98 of the cooperative-training 
programs in retail selling. Ninety-six teachers indicated 
that the probability of steady emplo~nent tlLroughout the 
year was considered in selecting a cooperating store. 
Probability of emp loyment of coopei•ative students during 
depressions and slack seasons and prospects for permanent 
employment in the store after training were considered as 
a basis for store selection by 84 teachers. 
Teacher-coordinators indicated other bases considered 
in selecting a cooperating store which were not included 
in the check list. A few teacher-coordinators indicated 
that the student's pl ace of employment at the time of his 
entrance into t~1.e program, the opportunities for advance -
ment in the store , and the a ttitude of the student toward 
the store were all bases considered in selecting a 
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TABLE XI 
BASES FOR SELECTING A COOPEPATING STORE 
Frequency 
Rank Bases Mention 
1 Full Cooperation from the Store 
2 Working Conditions in the Store 
Probability of Steady Ernployment 
3 Throughout the Year 
Prospects for Pe~nanent Employ-
ment in the Store after 
4.5 Training 
Probability of Employment of 
Cooperative Students During 
4.5 Depressions and Slack Seasons 
6 Store Ethics 
Methods and Systems of the 
7 Store 
8 Personnel Employed 
9 Prestige of Store 
10 Rem~meration to Workers 
11 Proximity of Store 
12 Size of Store 
Place of Emplo-yment of Student 
at Time of Entrance into the 
13 Program 
Opportunities for Advancement 
14.5 the Store 
Attitude of Student Toward the 
14.5 Store 
Schools Indicating One or More 
of Above 108 
Note: Range in the Number of 
Bases Indicated by 
Schools 
Average Number of Bases 
Indicated 
in 
1 - 13 
7 
103 
98 
96 
84 
84 
80 
68 
54 
51 
48 
41 
26 
5 
3 
3 
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of 
cooperating store. The great number and variety of factors 
considered in selecting the stores indicated the care 
exercised in selecting stores. Some teachers considered 
only one factor in selecting a store, while other teachers 
indicated that as many as thirteen factors were considered. 
The average number of factors considered in selecting a 
cooperating store was seven. 
Many teachers commented t hat several factors were 
considered in selecting stores because the cooperating 
store played an important part in t h e success of the 
cooperative-training program. Stores which exploit the 
students, which give them little opportmkity to learn a 
variety of jobs, which take cooperative students and then 
dismiss them after rush seasons, and which attempt to induce 
students to accept a full-time job before graduation defeat 
the purposes of the cooperative-training program in retail 
selling. As a result, school authorities, community 
members, other teachers, and students question the value of 
the programs. The teachers pointed out that careful 
investigation of stores is necessary. 
The Content of the Cooperative-Training Programs in 
Retail Selling in the lligh Schools of Texas and Arkansas 
llke next major section of the check list dealt with the 
actual content of the programs. The section attempted to 
reveal subjects included in the programs, preparatory 
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TABLE XII 
SUBJECTS IhTCLUDED IN 
THE COOPERATIVE RETAIL-SELLING PROGRAMS 
Rank Subjects Frequency of Mention 
. 
1 
2 
3 
4 
5 
6.5 
6.5 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23.5 
23.5 
25 
Salesmanship and Retail 
Selling 
Advertising and Display 
Business and Store Arithmetic 
Business Ethics 
Personal Development 
Oral Expression 
Store Organization and Practices 
Economics of Retailing 
Job Problems 
C01mnodi ty Studies 
Textiles 
Color-Line-Design 
Hygiene 
Fashion 
Non-textiles (Leather, fur, etc.) 
Physical Training 
Business Law 
Typewriting 
Bookkeeping 
Speech 
Business English 
Human Relations 
School and Store Relationship 
General Business 
Penmanship 
Schools Checking One or More of Above - 108 
Note: Range of Subjects 
Indicated by Schools 
Average Number of 
Subjects Indicated 
by Schools 
8 - 17 
10 
108 
104 
102 
100 
99 
98 
98 
90 
89 
85 
76 
74 
' 72 
67 
56 
20 
19 
16 
11 
9 
5 
4 
2 
2 
1 
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curricula .for the programs, and teaching methods and 
materials used in the cooperative-training programs in 
retail selling. 
Table XII lists the subjects included in 108 cooperative-
training progrmas in retail selling and the rank assigned 
to each subject according to .frequency o.f mention. 
Every school reported that salesmanship and retail 
selling was included in the programs. One hundred and .fotw 
scJ~ools taught advertising and display. Business and store 
arithmetic was taught in 102 schools and business ethics 
was taught in 100 schools. The subjects mentioned are 
.found in nearly every cooperative-training proe ram and 
appeared to be the core subjects o.f the programs. Other 
subjects .frequently found in the programs included personal 
development, oral expression, store organization and 
practices, and economics of retailing. 
As indicated in Table XII, some schools reported that 
eight of the subjects listed on the check list were 
included in their programs, while other schools included as 
many as seventeen. The average number of subjects reported 
by the schools was ten. The reader should remember that in 
some cases many o.f these subjects may be taught under one 
subject title. Teacher-coordinators pointed out that non-
textiles may be taught along with t extiles. The student 
may study .fashion under t he title of color-line-design. 
Table XIII reveals the subjects included in the 
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TABLE XIII 
SUBJECTS I NCLUDED IN PREPARATORY 
CURRICULA FOR COOPERATIVE RETAIL-SELLING PROGRAMS 
Rank 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10.5 
10.5 
12 
12 
12 
12 
Frequency of' 
Subjects Mention 
Typewriting 23 
Business Arithmetic 19 
Retail Bookkeeping 16 
Elementary Business Training 
or Junior Business Training 13 
Econorrlcs 10 
Art-Color 7 
Economic Geography 6 
Personal Development 5 
General Salesmanship 3 
Business Ethics 2 
Elementary Retailing 2 
Economics of Retailing 1 
Commodity Studies 1 
Other 
Business English 1 
Business Law 1 
Schools Not Checking Subjects 1 
Schools vVhich Do Not Have a 
Preparatory Curriculum 82 
Schools Checking One or 1/Iore 
Subjects 25 
Number of Schools Reporting 108 
Note: Range of Subjects 
D~dicated by Schools 1 - 11 
Average Number of 
Subjects Included in 
the Curricula 6 
)I ' ) 
~ .. } 
preparatory curricula for cooperative retail-selliP~ 
programs in Texas and Arkansas. Twenty-five of the 107 
schools which completed the section of the check list 
included a preparatory curriculum for the cooperative-
training program. Twenty-three of the schools included 
typewriting , t h e highest ranking subject, in their 
preparatory curricula. Business arithmetic, included by 
19 of the schools, ranked second. Retail bookkeep ing 
raruced third and was included in the preparatory curricula 
of 16 schools. 
Schools were given the opportunity to list other 
subjects included in their preparatory cu~ricula which were 
not found on the check list. Included among those added 
were business law and business English. 
Table XIII reveals that schools included particular 
subjects to meet t heir individual needs but t hat t h e 
subjects indicated most f requently included type·wri ting, 
business aritlli~etic, retail bookke eping , jm1ior business 
training , and economics. The se subjects pl""'ovided t h e 
student with a broad business backgrom~d which prepared h i m 
for t h e specialized curriculum of t he cooperative-training 
progr arn . 
As revealed in Table XIII, 82, or 75.92 per cent, of 
t he schools included in the study did not have a prepaPatory 
curri culum for t heir prograras. One school listed only one 
subject in its preparatory curPiculura while another school 
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listed a s many as 11 sub j ects in its prepar atory curricul um. 
The average m:unber of subjects listed in prepar a tory 
curricula for cooperative-train ing programs in retail 
selling was six . 
Forty .. seven, or 57.32 per cent, of t he teacher-
coordinat ors located in the 82 schools which do not have 
a preparatory ct~riculum expressed no need for a preparatory 
curriculum while 35 teacher-coordinators expressed a feeling 
of need for a preparatory ct~riculum. 
In the next section of the check list the teacher-
coordi nators were asked to rru~k in order of t heir most 
.frequent use the methods employed to present the subject 
matter of the cooperative-training programs in retail 
selling. In most cases the teacher-coordinators replied 
t h at t h ey used all the methods listed depending upon the 
subject to be taught. Thus, the majority of the teachers 
did not rank the methods used in order of most frequent use 
because the method employed depended upon the kind of 
materia l to be presented. 
Table XIV lists the methods used in presenting t h e 
subject matter of the cooperative-training programs in 
retail selling with the nu.r:1ber of times each method was 
checked. The methods are ran],{:ed in Table XIV according to 
frequency of mention. 
Demonstrations and lectUl~es by the teachers was the 
method reported as used by 104 teacher-coordinators. Class 
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TABLE XIV 
METHODS USED TO PRESErJT THE SUBJECT 
IviATTER OF THE COOPERATIVE-TR..L\. I NING PROGRAMS 
Rank 
1 
2 
3 
4 
5 
8 
9 
10 
Frequency of 
~.1:ethods Mention 
Demonstrations and Lect~~es 
by t h e Teacher 104 
Class Discussion of the 
Problems Encountered by 
Students in Their Work 
Activities 102 
Discussion of Student's 
Work Experience 94 
Class Discussion Based 
on Tex t Assig:nrilent 93 
Merchandise Manuals Built 
by the Student 91 
Demonstration Sales by the 
Student 86 
Assignment of Notebook 
Projects 86 
Talks by Businessmen and 
Personnel Directors 85 
Field Trips to Factories, 
Businesses, and Stores 74 
Films and Voice Recording 18 
Schools Checking None of 
Above 4 
Schools Checking One or More 
of Above 104 
Total Schools Reporting 
Note: Range of Methods 
Reported by Schools 
Average Number of 
108 
4 - 10 
Methods Reported 6 
· discussion of the problems enco~mtered by students in their 
work activities, was the method assigned the next highest 
rank and was a method reported as used by 102 teacher-
coordinators. 
As revealed in Table XIV, 94 teacher-coordinators 
reported that they used the method of discussion of 
student's work experience. Class discussion based on text 
assignment ranked fourth highest among methods used by 
teacher-coordinators. 
The teacher-coordinators were asked to list other 
methods used to present the material of t he cooperative-
training programs in retail selling. Two teachers listed 
the use of films and voice recording. 
Of t he teacher-coordinators who did rank t he methods 
employed according to frequency of use, 35 teachers raruted 
demonstrations and lectures by the teachers, as first. The 
method, class discussion of the problems encountered by 
students in their work activities, was ranked first by 33 
teachers. Talks by businessmen and personnel directors was 
ranked ninth among the methods used. This method, 
therefore, was not used frequently in presenting the subject 
matter of the programs although 85 schools used the method 
to some degree. 
Many teachers commented that they tried to provide 
for as much pupil activity in the programs as possible. 
They pointed out that student work in committees developed 
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·habits of cooperation and a feeling of group responsibility. 
The teachers also stated that by having the students give 
reports before the class, the student learned to become well 
poised in speaking before people and in answering questions. 
The teachers felt that these qualities were necessary in 
successful store work. 
Only four teachers did not check any of t he items 
indicated in this section of the check list. Table XIV 
reveals that from fot~ to ten methods were used in the 
schools. The average number of methods used was six. 
Table XV reports on the materials used in the 
cooperative-training programs in retail selling. The 
materials are ranked in the table according to frequency of 
mention. 
One hundred and one of the teacher-coordinators 
reported the use of reference books in the programs . 
Reference books were ranked first in order of use in the 
programs. Merchandise manuals were used in 98 of the 
programs. Ninety-seven teachers reported the use of text-
books in the cooperative-training programs. Trade 
periodicals were reported as used in 96 of the programs. 
One hundred and seven teacher-coordinators included in the 
study reported the materials used in their cooperative-
training progrruns for retail selling. 
As indicated in Table XV, some of the teacher-
coordinators revealed that only four types of the materials 
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TABLE XV 
Jl/tATERI ALS USED IN THE 
COOPERATIVE-TRAI NI NG PROGRAW£ 
Rank Materials 
1 Reference Books 
2 Merchandise I11J:anuals 
3 Textbooks 
4 Trade Periodicals 
Manufacturers' 
Bulletins and 
5 Li terat1.1re 
6 Government Bulletins 
7 Syllabus or Outline 
8 Fashion Magazines 
9 Buyers ' Manuals 
Voice Recording 
10 Machine 
Schools Checking None of 
Above 1 
Schools Checking One or 
More of Above 107 
Total Schools Reporting 108 
J.Tote: Range in Number 
of :Materials 
Indicated 
Average Number 
of Materials 
F'requency 
Mention 
101 
98 
97 
96 
94 
88 
81 
80 
71 
43 
4 - 10 
Indicated 6 
of 
indicated on the check list were found in their progrmas, 
while others indicated the use of ten types of materials. 
The average number of types of materials found in the 
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progr~~s was six. This indicates a wide variety of 
materials was used in the programs to enrich the subject 
matter taught. 
The teacher-coordinators commented t hat the use of 
manufacturers' bulletins and literatu~e and trade 
periodicals enabled the students to see the trends in store 
materials, prices, and policies of manufacturers. The 
teachers revealed that the use of such n1aterials aided the 
students to understand the value of consultiP~ such 
literature to keep abreast of developments in the retailing 
field. A few teacher-coordinators commented that needed 
materials were borrowed from local merchants resulting in 
the saving of money and at the same time using up-to-date 
equipment. 
Textbooks Used in the 
Cooperative-Training Programs in Retail Selling 
Table XVI is related to Table XIV in that Table XVI 
reveals the names of the textbooks used in t he programs. 
The textbooks are listed according to frequency of mention. 
Table XVI indicates that the textbook used most 
frequently was Retail Merchandising by Wingate, Walters, 
and Rowse, published by South-Western Publishing Company. 
K:r1.0w ~ Merchandise by Vfinga te, Gillespie, and Addison, 
published by Harper Brothers, was indicated by 22 schools 
as the most valuable textbook for the study of store 
organization. Fundamentals of Selling by Wingate and Rowse, 
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TABLE XVI 
TEXTBOOKS USED IN THE 
COOPERATIVE-TRA I NING PROGRAI•!!S IN RETAIL SELLING 
Frequency 
Authors Titles of: Mention 
Wingate, Walters, 
a nd Rowse RETAIL 11EHCHANDIS I NG 67 
Wi ngate, Gillesp ie, 
and Addison KNOW YOUR I1'iERCHANDISE 22 
Wingate and Rowse FUIIDAiilENTAI.B OF SELLI NG 15 
Rowse and Fish FU1'JDAiviENTALS OF ADVERTISI G 14 
Brisco, Griffith 
and Robinson STORE SALES:M...<\NSHI P 12 
Reich an d Siegler CONSUMER GOODS 9 
Richert RETAILING PHI~CIPLES 
AND PHACTICES 9 
Duncan and RETAIL PRINCIPLES AND 
. Phi l lip s METHODS 8 
Edwards and RETAIL ADVERTISING A1'JD 
Howa rd SALES PROMWL'ION 7 
University of DISTRIBUTiv~ EDUCATION 
Te xa s Ivr.ANUAL 7 
Packer and MERCHJ\..NDISE I Nl<'OR:r/Iii.T I ON 
Hitch cock POR SUCCESSFUL SELLING 6 
Ny s trom RETAIL STOHE OPERATION 6 
Kneeland; 
Berna l"d, and SELLING TO TODAY1 S 
Tallman CUSTOTI1ER 5 
Robinson and STORE ORGANIZATION J~rD 
Brisco OPERA TION 5 
VJingate TEXTILE FABRICS 5 
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TABLE XVI (CONT.}" 
TEXTBOOKS USED IN THE 
COOPERA.TIVE-TRA I NI NG PROGRAlVIS I N RETA IL SELLI NG 
Authors 
Brisco 
Brisco and 
Hob ins on 
Reich 
Walters and 
Rowse 
Brev1s ter and 
. Palmer 
Moore 
Beckley and 
EI•nest 
Crabbe and 
Salsgivel" 
Shilt and 
Wilson 
Hempstead 
Nystrom 
Edwards and 
Howard 
Bl"'isco and 
Arnowit 
Titles 
RETAILING 
RETAIL STORE ORGA1HZAT IO:r:T 
AI\TD T/[t'.NAG"EiviENT 
SELLING TO THE CONSUMER 
FUNDAI\IENTA.LS OF RETAIL 
SELLING 
I NTRODUCTI ON TO ADV'.2:RTISING 
PRINCIPIES OF MEHCHA:NTIISE 
DISPI/1-Y 
IviODERN RETAILING 
GE:NER.AL BUS DrESS 
BUSilfESS PRINCIPLES AND 
MJUfAGEI'.IENT 
COLOR I N LI NE AND DRESS 
ELEliLENTS OF RETAIL SELLING 
RETAIL ADVEHTIS I HG AND 
DISPIAY 
INTRODUCTION TO I'IIOD:B.'RN 
RETAILING 
Maynard, Da.<·neron, RETAIL ril.A.RKETDJG AND 
and Siegler MERCHAliDISING 
Brewster PRI NCIPLES OF ADVERTISING 
Frequency 
of Mention 
5 
4 
4 
3 
2 
2 
2 
2 
2 
2 
2 
2 
2 
1 
1 
TABLE XVI (CONT. ) 
TEXTBOOiffi USED IN THE 
COOPERATIVE-TRAINING PROGRAMS IN PiliTAIL SELLING 
Frequency 
Authors Titles of Mention 
Ivey SUCCESSFUL SALESMANSHIP 1 
Bedford YOUR FUTURE JOB 1 
Jones OUR BUS BlESS LIFE 1 
Hurst DISPL.I\YING :MERCF ... ANDISE 
FOR PROFIT 1 
Brisco and ELEMENTS OF RETAIL 
Vlingate MERCHANDISING. 1 
Hogadone and 
Beckley MERCHANDIS D IG TECHNIQ,UES 1 
Shields and 
\:"fils on CONSUII/lliR ECONOMIC PROBLEr:IS 1 
published by the South-Western Publishing Company, was 
listed by 15 schools as the most valuable tex tbook for the 
study of salesmanship and advertising. Teacher-coordinators 
in the state of Texas indicated that the textbook, Retail 
Merchandising, by Wingate, Walters, and Rowse was t he state 
adopted tex t for retail-selling programs and was issued free 
of charge to all schools in the state of Texas participating 
in distri butive education. 
Many teacher-coordinators indicated that more than one 
textbook was found in the classrooms and that each classroom 
contained a wealth of reference books to supplement the 
three or four textbooks that each student possessed. Table 
XVI indicates the wide variety of textbooks used in the 
Texas and Arkansas programs. 
Demonstration Laboratories Found in the 
Cooperative-Training Programs in Retail Selling 
Only eighteen, or 16.67 per cent of the 108 teacher-
coordinators indicated that their programs contained actual 
demonstration laboratories. However, 10 other teachers 
indicated that the classroom was used as a demonstration 
laboratory. Equipment was provided to give it the 
appearance of a laboratory store. Table XVII reports the 
items indicated in both the actual demonsti•ation 
laboratories and the classroom laboratories and ra1iks the 
items according to frequency. 
Table ~!II reveals that wrapping materials were used in 
the store laboratories of 25 programs. Coun:l:;ers and 
display material was included in 23 of the laboratories. 
Twelve of the cooperative-training programs in retail 
selling included cash registers in their laboratories. 
Many teacher-coordinators connnented on this section 
oi' the check list. One teacher stated that a model store 
classroom under construction at her school was nearly 
completed. The teachers mentioned that many of the stores 
were loaning materials to the schools. Many teachers 
indicated the need for more materials and those teachers 
without any demonstration laboratories expressed much 
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TABLE XVII 
ITEMS INCLUDED IN DET~ONSTP..ATION 
LABORATORIES IN THE COOPERATIVE-TRAINING PROGRAMS 
Rank Items 
1 Wrapping Material 
Connters and Display 
2 Material 
3 Cash Register 
Mechanical Devices: 
4 Adding Machines 
5 Typewriters 
6 Imitation Merchandise 
Schools Checking None of 
Above 
Schools Checking One or More 
of Above 
Total Schools Reporting 
Note: Range of Items 
Checked by Schools 
Average Number of 
80 
28 
108 
1 - 3 
Items Reported 2 
Frequency 
Mention 
25 
23 
12 
4 
2 
1 
of 
desire to obtain one. Eighty teachers did not check any 
of the items indicated in this section of the check list. 
Some teachers checked as few as one item while other 
teachers checked tl~ee items. The average number of items 
indicated by teacher-coordinators as included in 
demonstration laboratories was two. 
Factors Which Influence the Selection of 
Teaching Materials in the Cooperative-Training Programs 
Table XVIII brings to light the factors which influence 
the selection of teaching materials in the programs. The 
factors vrtLich influenced the selection of teaching 
materials in the cooperative-training programs in retail 
selling are ranked according to frequency of mention in 
Table XVIII. 
Pupil needs and interest was indicated as the factor 
which influenced the selection of teaching materials in 
103 of the programs • . This factor was assigned the highes t 
frequency rank. The standards and requirements of the 
Federal or State Department of Education influenced the 
selection of teaching materials in 85 of the schools. 
Eigh ty-one teacher-coordinators indicated that teacher 
investigation of new store methods influenced the selection 
of teaching materials in the programs. 
Table XVIII reveals the importance of the teacher-
cool"'dinators in the programs. The constant changes in 
merchandising methods , store systems , commodities, and 
consumer needs require the energies of observant, 
intelligent, and hard-working teacher-coordinators vnLo 
must make every attempt to keep their programs equipped 
with current retailing pl"'actices. 
The fact that the teachers used periodic surveys and 
analyzed local conditions in determining the content of 
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TABLE XVIII 
FACTORS WHICH DIFLUENCE TEE SELECTION OF 
TEACHING MATERIALS IN 111-IE COOPERATIVE-TBJG NING PROGRAMS 
Rank Factors 
1 Pupil Needs and Interest 
Standards and Requirements of 
the Federal or State Depart-
2 ment of Education 
Teacher Investigation of 1ifew 
3 Store Methods 
Specific Requirements of the 
4 Cooperating Store 
Periodic Survey and Analysis 
5 of LOcal Conditions 
Content of Other Programs in 
6 Other Schools 
Specif'ic Requirements of the 
7 School 
Schools Indicating One or More 
of' Above 108 
Note: Range in Number 
of' Factors Indicated 
by the Schools 
Average Nt~ber of' 
Factors Indicated 
1 - 7 
by the Schools 4 
FI•equency of 
r:rention 
103 
85 
81 
74 
68 
54 
30 
their programs indicated that the teacher-coordinators were 
attempting to make the programs meet the actual needs of' 
the students and the cooperating stores. 
Some teacher-coordinators indicated that only one 
factor influenced their selection of teaching materials 
5 ? 
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while other teacher-coordinators indicated that all seven 
f a ctors were used . The average number of factors indicated 
by the schools was fou~. 
Means Used to Evaluate the Store Work 
of Students in the Cooperative-Training Progr~as 
The next section of the check list attempted to 
de termine the means used to evaluate the store work o:f 
students in the cooperative-training programs in retail 
selling. Table XIX indicates the means used to evaluate 
the students' store work by the teacher-coordinators. The 
means used are ra~~ed according to frequency of mention in 
Table XL'C . Con:ferences of teachers and employer was a 
means used to evaluate the students ' store work in 105 
programs in retail selling. Observation of the pupil on 
the job by the teacher was a method indicated by 101 
of the teacher-coordinators to evaluate the store work of 
students . Teacher-student conferences provided an 
objective means for evaluating the students' store work in 
98 of the programs. Teachers were asked to indicate other 
means used to evaluate the students' store work . Among 
these indicated by the teachers which were not indicated 
in the check list were student evaluation of each other 
and individual customer evaluation of the student. 
The teacher-coordinators indicated that the means used 
to evaluate the store work of students are important in the 
TABLE XIX 
MEANS USED TO EVALUATE THE STORE WORK 
OF STUDENTS IN THE COOPERATIVE-TRAINING PROGRA11S 
Rank 
l 
2 
3 
4 
5 
6 
7 
8 
Frequency of 
Means Mention 
Conferences of Teacher and 
Enployer 105 
Observation of the Pupil on 
the Job by the Teacher 101 
Teacher-Student Conferences 98 
Rating Sheets Used by the 
Employer 83 
Rating Sheets Used by the 
Teacher 54 
Objective Exrunination of 
Sales · Records, Counter 
Check, and Other Selling 
Activities 44 
Student Evaluation of Each 
Other 4 
Customer Evaluation 3 
Schools Indicating One or More 
of Above 108 
Note: Range in Nmnber of 
Means Indicated 
by Schools 
Average Number of 
Means Indicated 
by Schools 
2 - 7 
5 
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cooperative-training pPograms. Many teachers commented on 
the desirability of establishing the ri~1t attitude in 
regard to this phase of the programs. The teachers 
cormnented upon the necessity for the students to Qnderstand 
that the teachers were really trying to help the students 
rather than "police 11 them. The confidence of the students 
in the teacher must be established if teachers are to 
evaluate the students and the students are to evaluate 
themselves . Many teachers stated that much of the success 
of the students on the job depended upon this phase of the 
programs . 
Every teacher-coordinator co~pleted the section of tl~ 
check list which dealt with means used to evaluate the 
store work of students. Some teachers indicated t hat two 
of the ~neans found in the check list were used to evaluate 
· the students r sto1.,e worlc, while others indicated that seven 
of the 111eans were u sed. The average nurnbe r of means 
indicated as used by the teacher-coordinators was five . 
Outstanding Def'ic iencies Found in Students 
Enrolled in the Cooperative-rrl.,aining Progr8..t.ils 
Table XX reveals the outstanding deficiencies found 
in students enrolled in the cooperative-training programs 
in retail selling and ranks the deficiencies according to 
frequency of mention. 
As indicated in Table XX, 69 teacher-coordinators 
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TABLE XX 
OUTSTAl'IDii~G DEFICIENCIES Fomm I N STUDEFTS 
E \fl\QLLED I N TFlli COOPERAT IVE- TRAilJiiW PROGlu\MS 
Rank Deficiencies 
1 Lack of Comm.and of Basic 
Arithmetic 
2 Poor Conunand of El~glish 
3 Lack of Initiative 
4 Inability to Write Legibly 
Lack of Proper Personal 
5 Traits or Work Habits 
Unwillingness to Accept 
6 Responsibility 
7 Slow Learners 
Schools Indicating None of 
Above 8 
Sch ools Indica ting One or 
More of Ab ove 100 
Total Schools Reporting 
Note: Range of 
Deficiencies 
Indicated by 
Schools 
Average Number 
of Deficiencies 
Indicated by 
108 
l - 4 
Schools 2 
Frequency 
J.iention 
69 
64 
54 
48 
44 
29 
21 
"J 
of 
found that some of the students in the cooperative-training 
progrmas in retail selling lacked the conmand of basic 
arithmetic. This r~~ked as the outstanding deficiency of 
students enrolled in t h e programs. Sixty-foL~ teachers 
stated that the students had a poor co~nand of English. 
h~ck of initiative was the deficiency discovered by 54 
teachers. Forty-eight teachers revealed that some of the 
students enrolled in their programs had the inability to 
write legibly. 
Only eight teachers failed to indicate any outstanding 
deficiencies found in so~e of their students. Tnis fact 
could indicate that either the deficiencies of the students 
were not apparent or serious enough to warrant their 
reporting, or that the teachers were hesitant to reveal 
any deficiencies of their students. 
However, the teacher-coordinators indicated t hat t h e 
deficiencies found in some of their students were not 
tTpical deficiencies of students in cooperative-train ing 
progra~s in retail selling alone. T!Ley revealed that the 
deficiencies were typic al of many high school students 
enrolled in all types of courses. They stated that a look 
at the current educational literature on personality 
failings of high school students vvould reveal a somewhat 
similar listing of personality deficiencies. Yet, the 
teacher-coordinators have recognized the deficiencies of 
their students, as indicated in Table XX, and are 
a ttempting to solve the problem through the introduction 
of' courses in personal development as indicated in Table 
XII . 
Deficiencies Hindering the Success of 
Cooperative-Training Programs in Retail Selling 
One of the most important sections of' the check list 
dealt with the deficiencies which teacher-coordinators 
indicated hindered the success of their programs. The 
teachers were asked to indicate the extent of the 
hindrance in their programs. These deficiencies are 
reported and ranked according to their extent of hindrance. 
The deficiency listed most frequently by teacher-
coordinators was the limited store positions available . 
~wenty-three teachers indicated that this deficiency was 
a great hindrance to the success of thE:ir programs, 37 
teachers stated that the hindrance was moderate, whi.Le 33 
teachers indicated ~he hindrance was little. Eighty-nine 
teacher-coordinators indicated that limited experience for 
pupils on the job, lack of store cooperation, and inwaturity 
of' pupils as a deficiency hindrance . Lack of adequate 
teaching materials and exploitation of the student by the 
merchant was listed by 88 teacher-coordinators as a 
hindrance to the success of their retail-selling programs . 
Four teacher-coordinators failed to state any problems. 
Some teacher-coordinators reported only one problem while 
TABLE XXI 
DEFICIENCI ES HI NDERING 1'Iill SUCCESS OF 
THE COOPERATIVE-rrRAilHNG PROGRJI. :IS I N RETAIL SELLING 
Extent of Hindrance 
Deficiencies Great Moderate Little Total 
Limited Store Positions 
Avai lable 
Limited Experience for 
Pupils on the Job 
Lack of Store Cooperation 
Immaturity of Pupils 
Lack of Adequate Teaching 
Materials 
Exploita tion of Student 
by r:Ierchant 
Limited Selection of the 
Proper Type of Pupil 
Lack of Student Interest 
in Program 
Unfavorable Influence of 
Other \.'Jorkers in Store 
Lack of Time and Personnel 
f or Adequate Supervision 
Coordinating Store Work t o 
School Work 
Schools Indicating None of 
23 
3 
4 
5 
22 
3 
28 
8 
2 
13 
6 
Above 4 
Schools Indicating One or 
More of Above 104 
Total Schools Reporting 108 
Note: Range in Nmnber of 
Problems Indicated 
Average Number of 
Problems Indicated 
37 
38 
26 
42 
34 
24 
29 
25 
15 
14 
18 
1 - 11 
6 
33 
48 
59 
42 
32 
61 
29 
53 
67 
55 
56 
93 
89 
89 
89 
88 
88 
86 
85 
84 
82 
80 
others reported as many as eleven problems. Tne average 
ntunber of problems reported by the teacher-coordinators 
was six. 
The last section of t he check list dealt with various 
phases in the cooperative-training programs in retail 
selling which needed improvement. Table XXII lists the 
phases of the programs which need improvement with the 
extent of need indicated by the teacher-coordinators. 
As indicated in Table XXII, a total of 101 teacher-
coordinators indicated that improvement was needed in the 
materials used in their programs. Thirty-seven teachers 
indicated a great need, 49 a moderate need, and 15 little 
·need of materials used in their programs. Cooperation 
and reciprocal work for merchants was listed by 95 teacher-
coordinators as a needed i mprovement in their programs 
while 93 teachers indicated better pupil selection for 
their programs needed impl'"'ovement. 
Table XXII summarizes the problems teachers indicated. 
Teacher-coordinators indicated that they were seriously 
concerned over the teaching materials availaoe to them in 
carrying out the work of their programs. Teachers stated 
that they must continually strive to build up the prestige 
of retailing as a career. Teacher-coordinators went on to 
say that the better s tudents were still selecting academic 
courses, unmindful of the opportm~ities in retailing. 
Many teachers stated that they must constantly build 
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TABLE XXII 
PHASES OF 'I1HE COOPERP.':e IVE-TRAINI1'1"G 
PROGRAMS I N RETAIL SE LLING VITUCH HEED IlVIPROVEI~ffiNT 
Extent of Need 
Phases Great 
1Taterials Used in 
Pro grruns 37 
Cooperation and 
Reciprocal Work for 
Merchants 20 
Pupil Selection for 
Progi'am 36 
Plan.11.ing for Future 
Needs 14 
Subjects Included in 
Program 3 
Supervision and Control 5 
Preparatory C1.1rricultL111 
for t h e Cooperative 
Program 26 
Schools Indicating None 
of Above 3 
Schools Indicating One 
or Hore of Above 105 
Total Schools Reporting 108 
Note : Range in Number of 
Phases Needing 
Improvement 
Average Number of 
Phases Needing 
Improvement 
Hoderate Little 
49 15 
44 31 
41 16 
46 27 
35 47 
24 56 . 
28 27 
1 - 7 
4 
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Total 
101 
95 
93 
87 
85 
85 
81 
up the prestige of their new pro gra,.'1ls to attract the 
better students and to prevent the course from becoming 
a 11du."'!lping ground for business students of low ability." 
Careful guidance of students is necessary, the teachers 
sta ted, to build good will with merchants and to insure the 
succe ss of the cooperative training programs in retail 
selling. 
Only three teach er-coordinators did not indicate any 
phases in the programs which needed i mprovement. Some 
teachers indicated only one aspect v;hich needed improvement 
whi le others indicated seven. The average nurnber of phases 
whi ch needed improvement , as indicate d by the teacher-
coordinators, was four. 
Table L~II reveals a bright outlook as far as the 
cooperative-retail selling pl"'ograms are concerned. v:r.aen 
teachers are able to look at their programs objectively, 
recognize t h e phases which need improvement, and suggest 
plans for their i~nprovement, the pl"'ograms will be come 
more valuable as time passes. Table XXII indicate s that 
the teacher-coordinators of the present cooperative-
tl .. aining programs in retail selling are people who are 
concerned over the problems of their programs. From the 
analysis of the data, the teacher-coordinators of Texas 
and Arkansas appeared to be people who v1ere desirous of 
conducting well-equipped, efficient cooperative-training 
programs in r etail selling. 
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CHAPTER V 
SUMlVJARY OF FINDINGS AriD CONCLUSIONS 
The primary purpose of this research study was to 
determine current practices, trends, and problems found 
in the cooperative-training progrs~s in retail selling ·in 
the public high schools of Texas and Arkansas. 
Dt order to carry out the purpose of this study the 
following subordinate problems were formulated: 
1. To determine the extent and importance of the 
cooperative training in retail selling in the 
high schools of Texas and Arkansas 
2. To determine the practices followed in considering 
students for participation in the cooperative-
training programs 
3. To determine the methods used in presenting the 
subject matter to students enrolled in the 
cooperative-training programs 
4. To determine the practices followed in the high 
schools in regard to the tJ~es of curricula under 
vn1ich the programs operate 
5. To determine the problems that arise in connection 
with the cooperative-training programs in retail 
selliP..g 
6. To determine present trends and their implications 
for improvement of the programs 
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7. To determine the phases or the cooperative-training 
programs in retail selling which teacher-coordinators 
feel should be improved 
Based upon the objectives or the study, a check list 
was devised to obtain data on the progr~~s. The check list 
was sent to the 152 teacher-coordinators of the cooperative-
training programs in retail selling in Texas and Arkansas. 
One hundred and ei~~t of the teacher-coordinators responded 
to the check list. Thus, the findings of the study were 
based upon a response or 71 per cent of the teacher-
coordinators or cooperative training programs in retail 
selling in the high schools or Texas and Arkansas. 
Summary and Conclusions 
1. At least 108 cooperative-training programs in 
retail selling are in operation in Texas and 
Arkansas high schools. 
2. ~w number or boys who participate in the training 
far exceeds the number of girls. This fact may be 
because of lLmited demand for girls in initial 
retail occupations in the Texas and Arkansas areas. 
3. The size of classes ranges from nine to 81 students, 
with the majority or teachers desiring less than 
30 students in order to guard against coordination 
difficulties. 
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4. One hundred one, or 93.52 per cent, of the schools 
carried out the cooperative-training programs in 
retail selling in two years. Students usually 
part i cipated in t he progra:ms in the j_ast two years 
of h i gh school. 
5. T'ne non-alternating or short-unlt for-m of program 
wa s used exclusively in 105 h i gh schools. Under 
t hi s plan , students attended school for one-half 
of a day an d worked in a store for the remainder 
of t h e day . 
6 . Te ach er-coordinators reported that the number of 
hours spent by the students i n the s choolr ooms 
varied from 13 to 27 h ours. The l a r gest nwnber of 
teacher-coordinators reported that students spent 
15 hours per week in classroom work. The h ours 
sp ent in the classroom depended upon the work 
schedule of t he students. 
7. Teacher-coordinators reported t hat hours spent at 
work by the students varied from 15 to 35 hours. 
The l argest number of teacher-coordinators reported 
that students woPked f rom 20 to 33 hours pe r week. 
Manv of the teacher-coordinators conunented that v . 
work ing h otiTS f or students, even within the same 
program, varied since working hours were arranged 
with individual stores to meet their needs. 
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s. Teacher-coordinators reported that the number of 
hours at work and at school ranged from 25 to 56 
hours per week. The teacher-coordinators commented 
that too short a work week failed to crystallize 
the benefits that accrued from real work experience. 
9. The n1m1ber of worlt: positions available was dis-
covered as the most important reason for limiting 
the n1m1ber of students allowed to enroll in the 
programs. Other reasons included the high standards 
of selection set by the school~ the high standards 
of selection set by the cooperating merchants, and 
the limited school facilities. 
10. Numerous factors were considered by teacher-
coordinators for determining the eligibility of 
students for participating in the programs. 
Personality of student, attendance records, pupil 
request~ chronological age 's of the students, 
students' appearance~ and health records were among 
the factors indicated most often by the schools. 
11. The individuals most frequently mentioned by 
teacher-coordinators carrying the responsibility 
of admitting the students into the cooperative 
training programs in Texas and Arkansas were the 
coordinator, principal, and the guidance director. 
12~ One hundred and three teacher-coordinators indicated 
that _the possibility of obtaining full cooperation 
71 -.1 
from the store was considered in selecting a 
cooperating store. Other bases for selecting 
cooperating stores included working conditions in 
the stores, probability of steady employment 
throughout the year, and prospects for permanent 
employment in the store .after training. 
13. The subjects most frequently mentioned by teacher-
coordinators as included in their curricula for 
the cooperative-training programs in retail selling 
were salesmanship and retail selling , advertising 
and display, business and store arithmetic, business 
ethics, personal development, and oral expression. 
Teachers indicated the trend to include the study of 
personal development in the progrruns, since 
personal ity and habits of industry played a l arge 
part in the students' success in the cooperative 
training programs. 
14. Only 25 of the teacher-coordinators indicated the 
inclusion of a preparatory curriculQm in their 
coopera tive-training progr -ams in retail selling. 
Thi r ty-five out of the 82 t eacher-coordinators in 
schools which did not have a pre-para tory curriculum 
expressed a need for one. 
15. The subjects most frequently mentioned by teacher~ 
coordina tors as included in their preparatory 
curricula wer e ty;_t>ewr i ting , business arithmetic, 
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retail bookkeeping , and junior business training . 
Other subjects were included in the preparatory 
curricula to meet the needs of the schools 
sponsoring cooperative training programs. 
16. Methods used to present the subject matter of the 
programs included demonstrations and lectures by 
the teacher, class discussion of the problems 
encountered by students in their work experience, 
discussion of student's work experience, and class 
discussion based on text assignment. Teachers 
indicated the trend toward the use of films and 
voice recordings with discussion in presenting the 
subject matter of the programs. Demonstrations and 
lectures by the teacher was indicated by teachers 
as the most used method for presenting the subject 
matter of the programs. 
17. A variety of reference books were used in the 
programs. Teachers indicated the trend to use many 
different books for study rather than one basic 
text. Thus, a wide variety of subject matter was 
included in the material to be studied. Merchandise 
manuals, textbooks, and trade periodicals were used 
in the programs. 
18. Only 18, or 16.67 per cent of the 108 teacher-
coordinators indicated that their programs 
contained actual demonstration laboratories. 
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However, ten other coordinators indicated that the 
classroom was used as a demonstration laboratory. 
19. Pupil-needs and interest influenced selection of 
teaching materials in 103 of the programs. The 
standards and requirements of the Federal or State 
Departments of Education influenced the selection 
of teaching materials in 85 of the programs. Other 
factors which influenced the selection of teaching 
materials in the programs included teacher-
investigation of new store methods, specific 
requirements of the cooperating store, and periodic 
survey and analysis of local conditions. 
20. One hundred and five teacher-coordinators indicated 
that conferences of teacher and employer was a method 
used to evaluate t he students' store work. 
Observation of the pupil on the job by the teacher 
was a method used for student evaluation in 101 of 
the programs. Other methods used to evaluate the 
students' store work included teacher-student 
conferences and rating sheets used by the te~cher. 
21. Outstanding deficiencies found in students allowed 
to enroll in the programs included lack of command 
of basic arithmetic, poor command of English, lack 
of initiative, and the inability to write legibly. 
22. Ninety-three teacher-coordinators indicated that 
the limited store positions available was a 
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deficiency hindering the success or the cooperative~ 
training program in their school. Twenty-three 
teachers indicated the deficiency a great hindrance, 
37 a moderate hindrance, and 33 teachers stated the 
deficiency to be of little hindrance. Other 
defiencies hindering the success of the cooperative-
training programs in retail selling listed frequently 
were the limited experience for pupils on the job, 
.lack of store cooperation, immaturity of pupils, and 
lack of adequate teaching materials. 
23. In evaluating their coope1 ... ative-training programs 
in retail selling, teacher-coordinators indicated 
many phases of their progrruns which needed 
improvement. One hundred and one teacher-coordinators 
indicated that the materials used in the programs 
nee ded improvement. 'rhirty-seven teachers included 
in the 101 indicated a great need, 49 teachers 
indicated a moderate need, and 15 teachers indicated 
little need. Cooperation and reciprocal work for 
merchants, pupil selection for program, and 
planning for future needs were other phases tlw 
teacher-coordinators indicated needed improve!llent. 
?5 
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APPENDIX 
APPENDIX A 
COPY OF THE 
!ETTER SENT TO STATE . SUPERVISORS OF 
DISTRIBUTIVE EDUCATION IN TEXAS AND ARKANSAS 
80 
March 9, 1951 
State Supervisor of Distributive Education 
Dear Sir: 
I am conducting a research study in the 
field of distributive education. Your name 
has been given to me by W~. B. Frank Kyker 
of the United States Office of Education as 
one who is a leader in the distributive 
education fi.eld. 
Would you be so kind as to forward me 
the names of the high schools in your state 
which carry on a cooperative-training program 
in retail selling, the cities in which the 
high schools are located, and the name of the 
teacher-coordinator in each of these schools. 
I know that you are interested in seeing 
the distributive education program grow in the 
high schools of Texas (Arkansas) and that you 
realize the important role research can play 
in its growth~· Any aid you can give me will 
be deeply appreciated. 
Yours very truly, 
I~uel Rapoza, Jr. 
8:1 
APPENDIX B 
COPY OF TEE 
!ETTER OF TRANSMITTAL SENT TO 108 
HIGH SCHOOLS·; IN _ TEXAS AND . ARKANSAS WHICH C'ARRY ON 
THE. COOPERATIVE TRAINING PROGRAMS IN RETAIL SELLING 
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BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
332 Bay State Road 
Boston 15, Massachusetts 
March 17, 1951 
Teacher-Coordinator 
Dear • 
--------· 
Under the direction of Professor Lester I. Sluder 
of Boston University, I am undertaking a survey of 
0 Distributive Education on t~ Cooperative Plan in the 
High Schools of Texas and Arkansas." 
-Yo·u.r name haf.J been given to me as one who is 
conducting one- of these programs and who might be 
willing to complete the enclosed check list in the 
interest of furthering availability of information in 
this field• ' Although the number or pages may look 
formidable, you will find that a numb.er of answers can 
be provided quickly by means or check marks. 
?dY plan will be to summarize this information from 
all the responding teacher-coordinators in Texas and 
Arkansas, and make it available to all who would like 
to have it.' 
I am enclosing a return envelope for your · convenience 
in replying. Your assistance will be valuable, and will 
be very much appreciated. 
Yours v:ery truly, 
~Anuel Rapoza, Jr. 
Enc. 
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APPENDIX C 
COPY OF THE 
SURVEY CHECK LIST 
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APPENDIX C . 
Survey of Cooperative Training Programs in Retail Selling 
Name ef Sehool 
--~------~-----------------------------------
City or town State 
----------------------------------- -------------Name of Person Responding __________ ....,.. ___________ _ 
Official Position 
/ 
----------------------------------------------
Please check population of city or town in which your school is 
located: 
) 5,000 or under 
) 5,001 to 20,000 
) 20,001 to 50JOOO 
50,001 to 100,000 
~OO,DOl to 250,000 
· Over 250,0CIO 
ORGANI ZATIONAL ASPECTS oF · PROGRAM 
A. vJhen was your cooperative retail-sellihg program started? · 
· .. 
Date 19 
---------------- -----
B. What is ~rour enrollment in your retail selling proeram this 
year? 
Girls Total Enrollment 
c. Please check the length af your retail selling proeram 
(exclusive of preparatory curriculum). 
D. 
E. 
F. 
G. 
( ) 1, One-year program 
( ) 2~ Two-year program ( } 3. One-semeste~ program 
Please check any change which you have made in the len,e:th of 
the program since itq start. 
( ) 1. Changed from one-year to t-wo-year program 
( ) 2. Changed from two-~ear to one-year program 
( } 3. No change made ( ) 4. Other varia tion 
If the length of your nro~ram was changed, please state the 
most important reason for-the change, _____________________ _ 
Plea se check the form of your prog;ram. 
( ) 1. Alternating 
( ) 2. Nonalternating ( } 3. Other variation (please name) _____________________ _ 
Please check any change which has been made in the form of your 
program since its start. 
( ) 1. Changed from nonalternating to alternating 
( ) 2. Changed from alternating to nonalternating ( ) 3. No change made ( ) 4. Other variation ______________________________________ ___ 
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----
---------
- 2-
H. I f the -form of .--your ·pro~ram 1tl2 S changed , please state the 
most import2nt reason for tte change~----------------------------
I . If the nonalternating :?lan is_ used , please indicate the hours 
of school and '•mrk under your proP_;ram . 
Day 
Ex . I-I on . 
l'1Ion. 
Tues . 
\Jed . 
Thurs . 
Fri . 
Sat . 
Time Classes Begin 
8: 15 A . T-'I. 
- - -·-------
J. If the alternating plan is 
period . --work 
( ) l . One month 
( ) 2 . Tvro we eks 
( ) 3. o'ne week 
( ) 4 . One day 
( ) 5. Other variation 
K. Do you li:xLt t _he er.rollr:1ent 
( ) Yes ( ) 
End 
12:00 
Uork Begins 
1 : oo P . Tvi . 
used, indica-te the l en~th 
in pror~ram? ./>. ~ ·~ • your 
l'lo 
Ends 
5:00 P . M, 
Df the 
L. If the enrollment is limited, please check the rea sons for this 
practice . 
( ) l. Hish standards of selection set by the schooi~ 
( ) 2 . High st2ndards set by the cooperating merchabts ( ) 3 . Liuited sch1o l -f ncilities ( ) 4. Number of work positions available ( ) 5. CoQrdinc tion ~ifficulties -( ) 6 . Other reason~ , please specify 
--------------------------
M. Flea s e check tr e factors \1lhich determine the elin;ibility of 
students who wish to enroll in -your pro--r, r am, 
( ) l~ Attend ~nce re~~rds 
( ) 2 . Health- .re c·ords . 
( ) 3 . Chronolo~ical age 
( ) 4 . Size of student ( ) 5. General sch~la : tic avera~es 
{ ) 6 . · Intelli~enc e quoti ent (state minimum) 
( ) 7 . 8t1'dent ' s a- ---pear~'lnce ( ) 6. ~ersonality - ~f student 
( ) 9 . Pupil's reques t 
( ) 10. I nte.re:st invent~ries, such as Kuder or Stro11g 
( ) 1 1 . OtLe r factors ( please specify 
- 3 -
N. Please indicate wh o is responsible for admitting students into 
the cooperative training program 
( ) 1. The coordinator 
( ) 2. The coordinator and the euidance director ( ) 3. A committ ee of teachers and the coordinator 
( ) 4. The guidance director ( ) 5. Other (please name) ________________________________ _ 
o. Please check all the bases used in selecting a cooperatine 
store. 
Methods and systems of the store ( ) 1. 
( ) 2. 
( 3. 
Prospects for permanent employment in the store after 
training 
( 4. ( 5 • ( 6. 
( 7. ( 8. 
( 9. 
( 10. 
Full cooperation from the store 
Proximity of store 
Prestiee of store 
Sixe of store 
Store ethics 
Personnel employed 
Remuneration to workers 
Working conditions i~ the s tore 
( 11. 
( 12. 
Probability of steady employment throughout the year 
Probability of employment of cooperative students 
during depressions and slack seasons 
13. Please indicate other factors considered 
-------
CONTENT OF PROGRAM 
A. Please check the subjects included in you~ cooperative-retail-
selling program. 
( ) 1. Salesmanship and retail selling 
( } 2. Oral expression ( ),. ... 3.. Commodity studies ( ) 4. Color-Line-Design { ) 5. Advertising and display ( } 6. Fashion ( ) 7. Textil es ( ) 8. Nontextiles (leather, fur, etc.) ( ) 9. Business and store arithmetic 
( ) 10. Economics of r e tailing 
( ) 11. Store or=anization and practices 
( ) 12. Business ethics 
( ) 13, Personal deve lopment 
( ) 14. Job problems 
( } 15... T~rpewritine 
( ) 16. Hygiene 
( } 17. Physical training ( ) 18. Others (Plea s e list) ______________ _ 
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-c. 
D. 
E . 
-4-
If your school has a preparatory curriculum which ~recedes the 
cooDerative., trainin~ pro a.; r arll , please cl-,_ eck the sv.bjects included 
( ) 1. Genera l Sa l esr.1ansh i p 
( ) 2. Business Arithmet ic ( ) 3. Retail BJokkeeping ( ) 4. El ementa ry Business Tr a ining or Junior Business 
( ) 5. El euentary Retailing ( ) 6. Economics ( ) 7. Economi c Geo~raphy 
( ) 8. Co:~:1nodi ty Studi es 
( ) 9 . Personal Development 
( ) 10. Art-Color -
( ) 11. 1ynewritin~ ( ) 12. Textiles ( ) 13. Business Ethics ( ) 14. Economi cs of Ret~iling ( ) 15. Others ( pleDSC li st) 
If y1u r sch1ol does not c t present have a prepar~tory cu rricu-
lum for your pro~ram, do you bel i eve one ~h1uld be started7 
( ) Yes ( ) No . 
0 1ease r anl: in order of their mos t fre~uent use, (1, 2, 3 ,4.5. etd 
the methods ~rou use in present in~ the subject matter. 
1. Demonstra tion sal e s by the nuni l 
2. Demonst r a ti ons 2nd le~tures · b~ the te a c~er 
3 . ::; l ass disct ssi ons of the :JrJblelils encount e r ed by the 
4 . 
5 • 
6. 
7. 
0 
u . 
students in their work aciivities 
iiercl·.andi se iEanual s built by the st"L:r".er_t s 
Class discus siJn based on text a ssi~nment 
i~S sir;nment of notebook proj ect s 
Discussion of stu dents' work exoerience 
Talks by businessmen and ~ersonnel directors 
9. Fi eld t rips to fac t ori es , businesses : nd stores 
10 . Please indicate ot te r r, ~eth Jds used 
F. :Please in di c<::t e vibi cl: 1f the fo ll owinz i!l<:1 t eri al s are used in ~ 
your r r o\r am . 
( ) 1. uyl l abus or ::mtline 
( ) 2 . Textb J.Jks , plec-.: se nr'iil C them 
For Selling 
------------------ ---
For ~tor e Dr~aniz a t~ Jn 
---· 
For Advertisin~ an d Display 
---------------------------
For Commodity Study 
------------------------------------
.- . 
\ 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
) 3. 
) 4. 
~ 5. 
) 6. 
) 7. 
) 8 . 
) 9. 
) 10. 
) ll. 
) 12. 
) 13 . 
Government bulletins 
Buyers' r:1anuals 
- 5-
Manufacturers' bulletins and litera ture 
School s t ore 
Dumny s tore 
Merchandise manuals 
Trude poriodicnls 
Fashion m2gazines 
Voice recording m3chine 
Reference books 
Others 
------------------------------------------------------
G. If you have a demonstration l aboratory, check items it contains 
( ) 1. Cash register 
( ) 2. Counters 3nd display meterial 
( ) 3. Wrapping naterials 
( ) 4. Mechanical devices (please name) 
---------------------------
H. Check the factors which influence the selection of tec ching ma t erials in 
your program 
( ) 1. Specific recuirements of the coopcr-::1 ting stores 
( ) 2. Specific rec:uirements of the school 
( ) 3. Standi'!rds and requireruents of the Federnl or State Departraents 
of Educ<!tion 
( ) 4. Teacher investigntion of new stor e r,1ethods 
( ) 5. Periodic survey and analysis of l ocal conditions 
( ) 6. Content of other prograr.1s in oth.::: r schools 
( ) 7. Pupil needs ~md interes ts 
( ) 8. Please indicate any other factors----------~--------------------
A. Check the 
( ) 1. 
( ) 2. 
( ) 3. 
( ) 4. 
( } 5. 
( ) 6. 
( 7. 
EVALUATIONS 
means you use to evalua te the pupil's store vrork. 
Obs ervation of the pupil on the job by the teacher 
Rating sheet used by t eacher 
Rating she0t used by employer 
Conferences of teacher and employer 
Teacher-student conferences 
Objective examination of sales records, counter check and other 
selling activities 
Please name other raeans used ~----------------------------------
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B. Check any outsta.nding deficiencies found in your stl1dcnts, 
( ) 1. Slow l earners 
( ) 2. Poor co~mand of English 
( ) 3. Lack of co~mand of Basic Arithmetic 
( ) 4. Inability to write L .gibly 
( ) s. Lack of proper personal traits or work habits 
( ) 6. Unwillingness to acc ept r esponsibility 
( ) 7. Lack of initiative 
( ) 8. Others (name them) 
c. In your program please indicate the extent to which the following 
deficiencies hinder the success of the program. 
l. Imma turi t 3r of pupils 
2. Lack of adequate teaching materials 
3. Exploitation of s t udent by mc. rchant 
4. Coordina.ting store: vrork to s chool work 
5. Limited cxporicnco for rn:,pils on the job 
6. Lack of time and porsonne:l for adequate 
sup.:.; rvision 
7. Limited stor~ positions avail2bJ o 
8. Lack of st1.1d ent int c. r c.st in program 
9. Unfavorable inf l uence of other rrorkcrs 
in store on student trainee 
10. Lack of store cooperation 
11 . Limited scl oction of the proper typ ..:; of 
:!)Upil 
NEEDS OF THE PROGRAL 
Extent of Hindrance 
Gr0at Hodcrate Little 
I 
' I 
I 
I 
: 
! 
! 
: 
j 
I 
: 
l 
I 
A. Pleas (; i ncli cate the; extent of nc:cd for improving various phases of your 
cooporativc-rotail- solling progr am . 
ia t crials us ed in propram 1. 1V 
2. St~ bj ects included in program 
3. 
4. 
5. 
6. 
7. 
8 . 
PPpil s 8l 8ction f or program 
Cooperation and rDciprocal work 
merchants 
Supervision and control 
Planning for f ut ur e needs 
Preparat ory curriculur1 for the 
Cooperative Program 
Others 
Exten t of Need 
1 Great Moderato Little 
! 
I 
\ 
for 
/ 
( 
I 
/ Your early r et ur n of t hl s lnqv. lry vall b~,..,.arpreCla.tcd 
I " 
Would . you like a sununary of t he fi¢'!n'gs? 
( ) Y ys ( ) No--1. 
,I 
.-· 
\ 
APPENDIX D 
COPY OF THE 
FOLLOW~UP LETTER 
88 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
332 Bay State Road 
Boston 151 Massachusetts 
April 251 1951 
Teacher-Coordinator 
Dear ______________ : 
I am happy to report that over fifty per cent of the 
teacher-coordin~tors in Texas and Arkansas who carpY on 
the cooperative-training program in retail selling have 
responded to the check list enclosed in my letter of 
March 171 1951. I know that you would like to have your 
school included in the study.' 
I should be most grateful to you if you could 
complete the enclosed check list and return it to me 
at your earliest convenience. This will enable me to 
compile some interesting and valuable data for the 
teacher-coordinators participating in this study. 
Individual responses will be kept confidential 1 and 
all data will be reported in summary form only. 
Yours very truly, 
Manuel Rapoza, Jr. 
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APPENDIX E 
HIGH SCHOOLS IN TEXAS AND ARKANSAS WHICH OFFER 
A COOPERATIVE-TRAINING PROGRAM IN RETAIL SELLING 
HIGH SCHOOL 
TEXAS 
Abilene High School 
Adamson High School 
Alice High School 
Amarillo High School 
Amon Carter High School 
Anderson High School 
Arlington Heights High School 
Athens High School 
Austin High School 
Ball High School 
Beaumont High School 
Beeville High School 
Belton High School 
Big Spring High School 
Bonham High School 
Borger High School 
Bowie High School 
Bowie High School 
Boyd High School 
Brady High School 
Brownfield High School 
Brownsville High School 
Brownwood High School 
Carthage High School 
Charlton Pollard High School 
Cisco High School 
Cleburne High School 
Comanche High School 
Corsicana High School 
Crockett High School 
Crozier High School 
Dallas High School 
Del Rio High School 
Denison High School 
Denton High School 
Dumas High School 
Dunbar High School 
Edinburg High School 
Edison High School 
LOCATION 
Abilene 
Dallas 
Alice 
Amarillo 
Fort Worth 
Austin 
Fort Worth 
Athens 
Austin 
Galveston 
Beaumont 
Beeville 
Belton 
Big Spring 
Bonham 
Borger 
Bowie 
El Paso 
McKinney 
Brady 
Brownfield 
Brownsville 
Brownwood 
Carthage 
Beaumont 
Cisco 
Cleburne 
Comanche 
Corsicana 
Crockett 
Dallas 
Dallas 
Del Rio 
Denison 
Denton 
Dumas 
Texarkana 
Edinburg 
San Antonio 
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APPENDIX E (Continued) 
HIGH SCHOOL 
El Campo High School 
El Paso High School 
Emmett Scott High School 
Forest Avenue High School 
Freeport High School 
French High School 
Galena Park High School 
Gladewater High School 
Grand Prairie High School 
Greenville High School 
Harlandale High School 
Harlingen High School 
Hereford High School 
Houston High School 
Hillsboro High School 
I. M. Terrell High School 
Irving High School 
Jacksonville High School 
Jefferson High School 
Jefferson Davis High School 
John Reagan High School 
Lamar High School 
Kingsville High School 
Lamesa Riral High School 
Lampasas High School 
Liberty High School 
Littlefield High School 
Lockhart High School 
Longview High School 
Lubbock High School 
Lt~kin High School 
Lutcher Stark High School 
Luther Burbank High School 
Marshall High School 
Martin High School 
McAllen High School 
Midland High School 
Milby High School 
~lineral Wells High School 
Ivtlssion High School 
Mt. Pleasant High School 
Navasota High School 
Negro High School 
North Dallas High School 
North Side High School 
Odessa High School 
Palestine High School 
LOCATION 
El Campo 
El Paso 
Tyler 
Dallas 
Freeport 
Beaumont 
Galena Park 
Gladewater 
Grand Prairie 
Greenville 
San Antonio 
Harlingen 
Hereford 
Houston 
Hillsboro 
Fort Worth 
Irving 
Jacksonville 
El Paso 
Houston 
Houston 
Rosenberg 
Kingsville 
Lamesa 
Ie.mpasas 
Liberty 
Littlefield 
Lockhart 
Longview 
Lubbock 
Lufkin 
Orange 
San Antonio 
Marshall 
Laredo 
:McAllen 
Midland 
Houston 
Mineral Wells 
Mission 
Mt. Pleasant 
Navasota 
Longview 
Dallas 
Fort w·orth 
Odessa 
Palestine 
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APPE}IDL~ E (Continued) 
HIGH SCHOOL 
Paschal High School 
Patti Welder High School 
Phyllis Vfheatley High School 
Polytechnic High School 
Pasadena High School 
Pharr High School 
Plainview High School 
Robert E. Lee High School 
Robstown High School 
Roy Miller High School 
Rusk High School 
Sam Houston High School 
San Angelo High School 
San Antonio High School 
San Benito High School 
San Jacinto High School 
San Marcos High School 
Seguin High School 
Sherman High School 
Snyder High School 
South Park High School 
Stephenville High School 
Sunset High School 
Taylor High School 
Temple Blgh School 
Texas Senior High School 
Thomas Jefferson High School 
~~omas Jefferson High School 
Tivy High School 
Tyler High School 
Uvalde High School 
Vernon High School 
w. B. Ray High School 
Waco High School 
Wichita Falls High School 
Winters High School 
Augusta High School 
Beebe High School 
Blytheville High School 
Camden High School 
Clarksville High School 
ARKANSAS 
Conway High School 
Cutter-Morning Star High School 
El Dorado High School 
Fordyce High School 
LOCATION 
Fort Worth 
Houston 
Victoria 
Fort Worth 
Pasadena 
Pharr 
Plainview 
Baytown 
Robstown 
Corpus Christi 
Rusk 
Houston 
San Angelo 
San Antonio 
San Benito 
Houston 
San Marcos 
Seguin 
Sherman 
Snyder 
Beaumont 
Stephenville 
Dallas 
Taylor 
Temple 
Texarkana 
San Antonio 
Port Arthur 
Kerrville 
Tyler 
Uvalde 
Vernon 
Corpus Christi 
Waco 
Wichita Falls 
Winters 
Augusta 
Beebe 
Blytheville 
Camden 
Clarksville 
Conway 
Hot Springs 
El Dorado 
Fordyce 
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APPENDIX E {Continued) 
HIGH SCHOOL 
Forrest City High School 
Fort Smith High School 
Harrison High s ·chool 
.Jonesboro High School 
Lake Village High School 
Little Rock High School 
Magnolia High School 
n~lvern High School 
Mana High School 
Morrilton High School 
North Little Rock High School 
Paragould High School 
Pine Bluff High School 
Russellville High School 
Searcy High School 
Sheridan High School 
Star City High School 
Stuttgart High School 
Texarkana High School 
Van Buren High School 
Warren High School 
LOCATION 
Forrest City 
Fort Smith 
Harrison 
Jonesboro 
Lake -village 
Little Block 
Magnolia 
Malvern 
Mena 
Morrilton 
North Little Rock 
ParagouJ.d 
Pine Bluff 
Russellville 
Searcy 
Sheridan 
Star City 
Stuttgart 
Texarkana 
Van Buren 
Warren 
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APPENDIX F 
HIGH SCHOOLS IN TEXAS .AND 
ARKANSAS WHICH CARRY ON 
THE COOPERATIVE-TRAINING PROGRAM 
IN RETAIL SELLING INCLUDED IN THE STUDY 
HIGH SCHOOL 
Alice High School 
Amon Carter High School 
Anderson High School 
Austin High School 
Ball High School 
Beaumont High School 
Beeville High School 
Belton High School 
Big Spring High School 
Bon.~ High School 
Borger High School 
Bowie High School 
Bowie High School 
TEXAS 
Brady High School 
Brownsville High School 
Brownwood High School 
Carthage High School 
Charlton Pollard High School 
Cisco High School 
Cleburne High School 
Corsicana High School 
Crozier Tech High School 
Del Rio High School 
Denison High School 
Denton High School 
Dumas High School 
Dunbar Hi&l School 
Edinburg High School 
Edison High School 
El Campo High School 
Emmett Scott High School 
Forest Avenue High School 
Freeport High School 
Ft~ench High School 
Galena Park High School 
Gladewater High School 
Grand Prairie High School 
Harlandale High School 
Harlingen High School 
Hereford High School 
LOCATION 
Alice 
Fort Worth 
Austin 
Austin 
Galveston 
Beaumont 
Beeville 
Belton 
Big Spring 
Bonham 
Borger 
Bowie 
El Paso 
Brady 
Brownsville 
Brownwood 
Carthage 
Beaumont 
Cisco 
Cleburne 
Corsicana 
Dallas 
Del Rio 
Denison 
Denton 
Dumas 
Texarkana 
Edinburg 
San Antonio 
El Campo 
Tyler 
Dallas 
Freeport 
Beaumont 
Galena Park 
Gladewater 
Grand Prairie 
San Antonio 
Harlingen 
Here:rord 
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APPENDIX F (Continued) 
HIGH SCHOOL 
Jacksonville High School 
Je~~erson High School 
Je~ferson Davis High School 
Kingsville High School 
Lamesa Rural High School 
Lampasas High School 
Liberty High School 
Lockhart High School 
Longview High School 
Lubbock High School 
Lufkin High School 
Lutcher Stark High School 
Luther Burbank High School 
Marshall High School 
Martin High School 
McAllen High School 
Milby High School 
Mineral Wells High School 
Mission High School 
Navasota High School 
Negro High School 
North Side High School 
Odessa High School 
Paschal High School 
Patti Welder High School 
Polytechnic High School 
Pasadena High School 
Plainview High School 
Robert E. Lee High School 
Robstown High School 
Roy Miller High School 
Rusk High School 
Sam Houston High School 
San Angelo High School 
San Jacinto High School 
San :Marcos High School 
Seguin High School 
Sherman High School 
South Park High School 
Sunset High School 
Taylor High School 
Temple High School 
Texas Senior High School 
Thomas Jefferson High School 
Thomas Jefferson High School 
Tivy High School 
Tyler High School 
LOCATION 
Jacksonville 
El Paso 
Houston 
Kingsville 
Lamesa 
Lampasas 
Liberty 
Lockhart 
Longview 
Lubbock 
Lufkin 
Orange 
San Antonio 
Marshall 
Laredo 
McAllen 
Houston 
Mineral Wells 
Mission 
Navasota 
Longview 
Fort Worth 
Odessa 
Fort Worth 
Victoria 
Fort Worth 
Pasadena 
Plainview 
Baytown 
Robstown 
Corpus Christi 
Rusk 
Houston 
San Angelo 
Houston 
San Marcos 
Seguin 
Sherman 
Beaumont 
Dallas 
Taylor 
Temple 
Texarkana 
San Antonio 
Port Arthur 
Kerrville 
Tyler 
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APPENDIX F (Continued) 
HIGH SCHOOL 
Vernon High School 
Waco High School 
Winters High School 
Augusta High School 
Beebe High School 
Blytheville High School 
ARKANSAS 
Conway High School 
Cutter-Morning Star High School 
Forrest City High School 
Fort Smith High School 
Harrison High School 
Jonesboro High School 
Little Rock High School 
Mena High School 
Mol""ril ton High School 
North Little Rock High School 
Pine Bluff High School 
Russellville High School 
Searcy High School 
Texarkana High School 
Warren High School 
LOCATION 
Vernon 
Waco 
Winters 
Augusta 
Beebe 
Blytheville 
Conway 
Hot Springs 
Forrest City 
Fort Smith 
Harrison 
Jonesboro 
Little Rock 
:Mena 
Morrilton 
North Little Rock 
Pine Bluff 
Russellville 
Searcy 
Texarkana 
Warren 
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